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Overview
In 2012 the Ministry of Education (the Ministry) launched a pilot initiative in
16 schools to raise student achievement at Level 2 of the National Certificate of
Educational Achievement (NCEA). 1 These schools were asked to investigate what
could be achieved by identifying and supporting a target cohort of Year 12 students
who were unlikely to gain NCEA Level 2 without additional help.
Evidence from the Ministry showed that 61 percent of the students in the pilot
initiative had achieved NCEA Level 2 by the end of 2012. Another 31 percent
remained at school in 2013. Eight percent did not gain NCEA Level 2 and did not
return to school. Although it was not possible to accurately know how many of these
students may have achieved NCEA Level 2 without additional support, ERO
concluded that the initiative had a positive effect for many students.
In 2013 the Ministry expanded this initiative, now called Achievement 2013-2017, and
involved 129 schools. These schools were identified by the Ministry because their
NCEA achievement levels indicated the potential for improvement, especially for
Māori and Pacific students. As part of this expansion the Ministry appointed a
specialist team of advisors to liaise with these schools and provide them with support.
These advisors worked with schools in Terms 3 and 4 of 2013. In future years these
advisors will be working with schools from the beginning of the school year.
At the end of 2013 the Ministry requested that ERO evaluate the work of the
expanded initiative. Subsequently, this report outlines how Achievement 2013-2017
has operated in 30 of the secondary schools. They represent a mix of schools from
across the country.
Gains in student achievement

In 2013, 2701 students were in the target cohorts of the 129 schools that took part in
Achievement 2013-2017. Schools were able to decide whether they wished to work
with the Ministry on this initiative and were encouraged to find their own, local
solutions to lift achievement for their students. Although many of the students were
identified as being unlikely to achieve NCEA Level 2 without additional support,
leaders in some schools chose to focus on supporting a wider group of students. Sixty
percent of the students were boys, twenty five percent were Māori and just under ten
percent were Pacific.
NCEA data gathered by the Ministry indicates that 60 percent (1619) of these students
achieved NCEA Level 2 within the 2013 academic year. Schools also reported that
their target cohorts had improved attendance and were more engaged as a result of
their support.
Based on the overall gains made in student achievement, and ERO’s findings from the
30 schools, ERO has concluded that Achievement 2013-2017 has continued to add
value to the work of schools. It is also likely that many of the 1619 students who

1

This was in response to the Government’s Better Public Services target that 85 per cent of
18-year-olds will have achieved NCEA Level 2 or equivalent qualification by 2017.
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achieved NCEA Level 2 in 2013 would not have done so without the input of
Achievement 2013-2017 and the extra support provided in the schools.
Short-term gains and long-term improvement

The success of Achievement 2013-2017 during 2013 has, in the most part, been
focused on and achieving ‘short term’ achievement gains for students. ERO found
that many schools valued their contact with the Ministry advisors and the practical
assistance they provided, particularly schools that had not previously implemented
strategies promoted by this initiative. Schools which felt that they already used many
of these effective strategies did not perceive as much need for the Ministry’s support.
A few schools made significant changes to their practices. Others used the initiative to
introduce practices that complemented activities already working in their schools.
Leaders and teachers took effective steps to support the students not likely to achieve
NCEA Level 2. These included:
• carefully matching each student with a caring, supportive adult who had regular
conversations with them regarding their learning
• timely monitoring of student progress and achievement
• maximising learning opportunities for students with extra targeted teaching
provided both during and outside regular school hours.
These practices also encouraged students to take more responsibility for their own
learning through helping them gain a better understanding of what they needed to do
to achieve success. A few schools actively fostered families’ and whānau support with
initiatives. When parents were kept informed students acknowledged the impact.
Some students recognised the positive aspects of having families/whanau involved.
The Achievement 2013-2017 initiative has the potential to result in longer-term goals
for students. Although almost all schools intended to continue with the effective
practices introduced during 2013, they had not formally reviewed the impact of new
practices. When discussing their approaches with ERO, school leaders informally
identified the need to focus on:
• strengthening the sustainability of their approach by providing targeted support for
a larger group of students from a wider range of staff.
• developing partnerships with parents and whānau to ensure better teamwork and
coordination between home and school
• reviewing how effectively the school’s curriculum meets students’ needs, interests
and aspirations
• raising staff and student expectations for achievement.
The introduction of a more formal self-review process connected to the desired
long-term outcomes for Achievement 2013-2017 should support schools to consider
the gains they have made with the target cohort. Findings from such self review
should help schools to explore how they could apply their new practices to improve
curriculum initiatives, pastoral care processes and careers education for all students.
In most of the schools only a limited number of teachers were involved in providing
individual support and targeted teaching for the selected students. Often senior leaders
Education Review Office
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took the key role in this support. The next step is to develop a comprehensive model
that builds on the good practice highlighted in this report, and extend such practice
within and across schools to involve all teachers.

Next steps
As part of the Ministry’s redesign of the approach for 2014 ERO discussed the
emerging findings from the review. The Achievement 2013-2017 initiative now
includes the following changes in 2014:
• The Ministry has refined and clarified expectations for advisers through regular
meetings between Ministry managers and advisers.
• The advisers started working with schools during Term 1, 2014 to ensure that
students were identified and supported earlier.
• The advisers clarified the approach and the requirements for schools through
workshops or face-to-face meetings with leaders in all schools involved early in
the year.
• A student tracking spreadsheet was redesigned to align more closely with schools’
Student Management Systems.
To promote a longer term strategy the approach has extended more widely across
teaching staff and into Year 10 to identify and support students earlier. ERO also
recommends that the Ministry develop and introduce a self-review framework for
schools taking part in Achievement 2013-2017.
ERO recommends that all schools supporting students to lift their NCEA
achievement actively build and sustain a long-term focus by:
• formally reviewing to improve:
• formally reviewing to improve:
− the school’s curriculum
− achievement, pathways and destinations
− relationships with families/whānau
− pastoral care
− careers education and support.
• ensuring that more staff are involved in school initiatives and approaches that help
raise achievement for target students.
• providing ongoing Professional Learning Development (PLD) that supports
teachers to actively monitor students’ progress and provide targeted teaching in all
classrooms.
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Introduction
In 2012, in response to the Government’s target that 85 per cent of 18-year-olds will
have achieved NCEA Level 2 or equivalent qualification in 2017, the Ministry
identified 16 schools to participate in a pilot initiative.
The 16 schools were encouraged to develop a plan that closely tracked and supported
students who were close to, but at risk of not achieving NCEA Level 2 without further
support. Schools were asked to see what differences could be achieved in a relatively
short space of time. The underlying question for this work concerned the extent to
which a focus on the individual learner produces significant differences in their
achievement. The Ministry was also interested in the extent to which this initiative led
to longer-term, sustainable improvements in these schools’ teaching and learning.
In 2013, ERO evaluated this pilot initiative, visiting 13 of the 16 schools. ERO’s
investigation 2 found that, overall, some students achieved success. While it was not
possible to know for sure what would have happened without the additional efforts of
schools, evidence suggests a positive influence on student achievement. The focus on
this target cohort of Year 12 students had encouraged the secondary school leaders
and teachers in the pilot study to examine and improve their approach to meeting the
needs of the students targeted.
The Ministry used the findings of the 2013 ERO report to support an expansion of this
initiative in 2013 with 129 partner schools. As part of this expansion, the Ministry
appointed specialist advisers to liaise with these schools and provide them with
support. Schools were able to choose to participate in this initiative and were
encouraged to use their own, local solutions to lift achievement for these students. In
essence, schools sought to ‘find a way’ to respond to the individual circumstances of
each student in their target cohort. The Ministry requested that ERO evaluate the
impact of the 2013 initiative, including the support that it provided to schools as part
of this initiative, to inform its practice in 2014.
The focus on NCEA Level 2 is of particular significance as it is the desired minimum
qualification for school leavers giving them opportunities in terms of further
education, employment, health outcomes and a better quality of life. 3 NCEA Level 2
requires students to obtain 80 credits, plus a minimum of 10 credits in literacy and 10
credits in numeracy. Students’ courses may include a mix of internally and externally
assessed credits. Schools need to take into account a range of different factors when
considering appropriate strategies to support students including identifying:
• how many internally assessed credits have not been completed
• how many opportunities for obtaining the necessary credits still remain in the
student’s courses
• how many external credits is the student likely to obtain
• what possible new opportunities can be provided for students to gain success
2

ERO (2013) Increasing educational achievement in secondary schools. Wellington: Education
Review Office
3
States Services Commission available at www.ssc.govt.nz/bps-boosting-skills-employment and
www.minedu.govt.nz/theMinistry/BetterPublicServices/More18YearOldsWithNCEALevel2
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•

what additional support will the student need to gain the credits required.

This report describes the school responses, within this context, to the challenge
presented to them by Achievement 2013-2017 to raise the achievement of students not
likely to gain an NCEA Level 2 qualification. It considers the nature and extent of
effective practices in the schools and discusses the impact of these practices on
students, teachers and school systems.

Methodology
ERO’s evaluation focus
The Achievement 2013-2017 initiative is a flexible programme involving Ministry
staff and schools working together to identify areas where they can improve student
achievement. Typically Ministry personnel work with schools to discuss how NCEA
Level 2 achievement can be improved. Schools are asked to focus on a cohort of
students who would be unlikely to gain NCEA Level 2 without further assistance. The
Ministry personnel do not prescribe particular solutions for schools. In most cases
schools have at least some initiatives that are already focused on improving
achievement.
While the intention of Achievement 2013-2017 is to have advisors working with
schools from the beginning of each academic year, in 2013 the specialist advisors
were not appointed until mid-year. As a result most advisors did not start their work
with schools until well into Term 3 (or Term 4 in some cases).
A key focus for ERO’s evaluation of Achievement 2013-2017 in 2013 has been to
inform the Ministry’s ongoing development of this initiative. In this regard ERO has
had ongoing discussions with the Ministry about its findings and these have been used
to inform developments during 2014. The focus for ERO’s evaluation was:
• the specific actions each school took to identify and respond to their target cohort
• the impacts achieved for students, including changes in their achievement,
attendance and retention
• what was learnt by the school
• changes that were sustained in the school’s operations in 2014
• practices and/or processes used by the Ministry staff that were successful for
supporting the school to identify and respond to their target cohort.

Sample selection
During Term 1 2014, teams of ERO reviewers visited 30 of the 129 schools that had
been part of Achievement 2013-2017. ERO selected a range of schools to be part of
this evaluation to get a cross-section of schools. The schools visited as part of this
project ranged from decile 1 to 9. They were located in Auckland, Waikato, Rotorua,
Taranaki, Manawatu, Wellington, Nelson, Marlborough, Christchurch and
Invercargill. 4 During each visit ERO:
4

See Appendix 1.
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•
•
•
•
•
•

spoke with the principal and other leaders with oversight of this work
interviewed groups of students involved in the initiative
met with staff who have continued this work in 2014
discussed with a few family or whānau members any benefits they had observed
for their teenager
examined documentation, including any self-review material, the school had
prepared related to this initiative
considered any other evidence or examples of ongoing good practice, benefits or
developments linked to this work.

Education Review Office
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Findings
The Ministry of Education’s achievement data shows that most of the target students
achieved NCEA Level 2 within the 2013 academic year. Across the 129 schools in the
2013 iteration of Achievement 2013-2017 60 percent of students achieved NCEA
Level 2. Overall there were 2701 students in the target cohorts of all 129 schools.
Sixty percent of these students were boys, 45 percent were Māori and 17 percent were
Pacific.
It is clear that Achievement 2013-2017 positively influenced the responses which
schools made to their target cohorts. This report identifies the good practices that
schools used (both their existing practices and those developed under Achievement
2013-2017). These practices are discussed below. The findings of this report are set
out into four main sections:
• The Ministry, schools and Achievement 2013-2017
• The effective practice of schools
• The key challenges for schools and the Ministry
• The organisational challenges for Achievement 2013-2017
This data indicates that 1619 of the students targeted by schools successfully achieved
NCEA Level 2. It was not possible for ERO to attribute particular examples of student
success to specific features of Achievement 2013-2017. For example, ERO could not,
delineate between existing school-based initiatives and those developed as part of
Achievement 2013-201. ERO did not attempt to compare the performances of schools
and the different ways they might have selected their cohorts.
The first of these sections sets out ERO findings in relation to how Achievement
2013-2017 was experienced by schools. The second section discusses the range of
effective practices put in place by schools. Many of these initiatives reflect what can
be achieved by a dedicated team in a school, in a relatively short time that could also
contribute to longer term gains for schools.
In the third section of the findings the challenges of Achievement 2013-2017 are
explored. This includes examples of how individual schools have managed particular
issues.
Following on from this section is a short discussion of some organisational issues
linked to Achievement 2013-2017. This discussion is focused on enhancing the
relationships between advisors and schools.

Education Review Office
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A. The Ministry, schools and Achievement 2013-2017
The usefulness of Achievement 2013-2017
Of the 30 schools ERO visited, 20 schools identified that they had an increased focus
on supporting the needs of identified students. ERO found that a few of these schools
had also made significant changes to their practices. Most schools reported that they
had developed useful strategies for supporting students to achieve success as part of
the Achievement 2013-2017 initiative.
Ten schools that had provided students with a high level of support, felt that their
practises were well-established within the school and not attributable to their
participation in Achievement 2013-2017. Five of these schools had been identified in
recent ERO Education Review reports as being highly responsive to students and
were likely to be reviewed again in four to five years. Three of these schools said that
they had made no changes to their practices as a result of their participation. The final
two schools acknowledged that they had at least sharpened their focus on individual
students requiring support. ‘The initiative gave us a little jolt. The difference was the
sense of urgency – do something right now.’
The example below highlights the use one school made of the initiative to support an
existing school goal.
Ministry support in an integrated urban school

At this school one of the deputy principals had been looking for ideas on how to raise
senior school achievement. She attended two Ministry workshops, which she found
very useful and highly motivating. Following a visit from the Ministry advisor, the
school selected a group of 35 students at risk of missing NCEA Level 2 by no more
than 20 credits.
Early in Term 4, the two deputy principals and two whānau 5 leaders each interviewed
three or four students. The school then sent a letter to the parents or caregivers of
30 students who had achieved 65 percent of the required credits by this time. The
deputy principal later met with most of these parents or caregivers. All students
signed contracts in which they agreed to regularly attend a study group, the study hub,
when other students had left on exam study leave, and to complete all their credit
requirements. A deputy principal looked at the each student’s balance of internal and
externally assessed credits. Different arrangements were made for a few students
accordingly, such as being permitted to study at home or work with specialist teachers
in the ‘study hub’, but the mentor monitored all students in the group.
Most of the study group students were required to be present at the ‘study hub’ for full
school days, with morning tea provided. Some teachers provided subject-specific
support, while others helped organise the daily work programme and study timetables.
Others just supervised. The deputy principal checked-up on students, visited homes
and brought them to examinations as required. Some students were also provided with
a limited number of life-skills unit standards, completed early 2014 through an
external provider.
5

Whānau is the school’s name for their pastoral care groupings.
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The ‘study hub’ will continue in 2014. The school had already identified groups of
students in Year 12 that needed support to reach NCEA Level 2 in 2014. The deputy
principal was exploring a widened range of mentoring opportunities The number of
senior level deans had increased from two to four. The school has trained whānau
teachers to better use the school Student Management System (SMS) and NZQA
websites. All students were taught how to follow their own credit acquisition using
their NZQA number, and were expected to do so.
An anonymous, regularly updated list of credits, acquired by all students was posted
outside the deputy principal’s office. The school set goals with all students, and
teachers revisited these at whānau time. Students with high levels of success during
the year were recognised and acknowledged at assemblies. The dean said students
were now talking about credits – asking teachers when their credits would be entered
on the NZQA website and whether what they were studying had credits.
The school was also providing improved information to students and parents about
NCEA, including issuing an assessment booklet to all seniors, producing a calendar
with full assessment, reporting and tracking dates, and holding an NCEA information
evening for students and parents.
The school had raised expectations for teachers. These expectations included:
• a three week turn-around time from submission of work for assessment to entering
the results in the SMS
• more consistent reassessment requirements across subjects
• a review of vocational pathways across the school
• teachers were now required to enter all students in the appropriate externals at the
start of the year rather than waiting until later in the year and only then entering
them if they were likely to succeed.
The deputy principal acknowledges that they would not have implemented the above
initiative without Ministry support.
How schools identified their target cohorts
Target students were generally identified by the school’s senior leadership team
and/or their deans. Different schools used different criteria for selecting target
students. The size of target groups varied from nine to 72 students. The size of the
group did not necessarily reflect the size of the school.
Most schools worked within the broad Ministry criteria of focusing on students at risk
of not achieving NCEA Level 2, but potentially within 20 credits of this target
midway through Term 3. However, within these broad criteria variability was
encouraged to enable schools to select students and strategies that they considered
appropriate to their own context and priorities.
A key aspect of the ARTs initiative is a focus on improving achievement of Māori
and Pacific students. Therefore, it was pleasing to see schools had provided extra
support for many Māori and Pacific students. Two schools selected groups that were
exclusively Māori, while another selected no Māori students as underachievement was
not an issue for their Māori students.
Education Review Office
November 2014

9

Achievement 2013-2017

Other schools:
• focused on students whose chances of achieving NCEA Level 2 were limited but
had the potential to increase the number of credits gained towards this goal
• selected students who had not completed NCEA Level 1 but were doing
multi-level courses that included NCEA Level 2 credits.
• supported those who needed the NCEA literacy and numeracy requirements for
NCEA Level 2.
Many schools’ staff stated that their prime focus was getting students through
NCEA Level 1. While this focus is somewhat justified, given the high number of
students who do not achieve NCEA Level 1, 6 this has highlighted the need for all
students to be on a clear and coherent pathway that leads to NCEA Level 2 and
beyond.

B. The effective practice of schools
This section describes the range of effective practices found in schools. These
processes tend to be based around:
• improved pastoral care for students
• more individual support linked to better tracking and monitoring of achievement
information
• additional learning opportunities, especially outside of normal classroom hours.
A supportive adult

In all but one school, students were carefully matched with a caring, supportive adult,
often referred to as a ‘mentor’, 7 who had regular conversations with them regarding
their learning. Some schools asked teachers to volunteer as mentors. A powerful
strategy used by a few schools was for students to ask teachers to be their mentor and
teachers approached were usually ‘honoured and stoked to be asked’. One deputy
principal stated, ‘Some choices were surprising - students were realistic about who
would be the best person to help them stay on track’. Principals and deputy principals
were often mentors and, in a few cases, were the only mentors. A few schools already
had mentoring in place for groups of priority learners.
Mentors maintained regular contact with their students. They used information from
the school SMS to query students’ progress, to remind them of deadlines and
celebrate their successes. This was done on a formal and informal basis with
scheduled appointments, ‘chance’ encounters and use of communications technology.
They acted as advocates for their students, and negotiated extra support from subject
teachers and opportunities for resubmission of work. Most schools demonstrated a
clear understanding that the longer-term goal of the mentor was to move students
from dependency on the support provided by the mentor, to being self-managing
learners.
6

For example in 2011 of the 63,362 leavers that year 7,651 had achieved NCEA 1 but had not achieved
NCEA Level 2. Another 10,247 did not achieve NCEA Level 1. From ERO (2013) Increasing
educational achievement in secondary schools. Wellington: Education Review Office
7
‘Mentor’ has many different connotations. However, for convenience throughout this report it is used
to refer to a person who is acting as a caring, supportive adult as described in this section of the report.
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In a few schools, the mentoring was part of the role of the form teacher. In these
schools, the school day was structured to provide mentors with increased time to
interact with students, with a boost in time allowed for form meetings.
In two schools the targeted students were not aware they were being mentored. These
mentors made contact with students as part of their normal daily interactions. School
leaders sought to have mentors build on the relationship that they had already
established with students. These practices reflect the role of all teachers in supporting
their students to develop the learning behaviours to become lifelong learners.
Students identified the support of their mentor as being the single most important
factor in their success. A common student comment was, ‘the teachers were on your
case 24/7’.
In most schools the mentors had little preparation for their role. However,
participation in PLD for restorative practices 8 and/or Positive Behaviour for Learning
School-wide (PB4L) 9 was seen as providing some assistance in gaining the necessary
skills. In only one school were mentors provided with clear guidelines and
expectations for their role.
Targeted support for students in a large urban school

This school already had a mentoring programme for NCEA Level 2 students to
support the school’s charter goal to meet the Government’s target of having 85
percent of students achieving NCEA Level 2 in 2017. As a result of the approach by
the Ministry they selected a group of 20 students out of the 107 who were already part
of their original mentoring programme.
The school employed a staff member as a Vocational Pathways Mentor (VPM) for 50
percent of her time as part of their ongoing mentoring programme. She made initial
contact with students during Term 1. She also mentored the targeted 20 students.
The VPM closely monitored the students’ NCEA credit acquisition. She maintained
an overtly ‘casual’ but systematic approach, catching students in the corridors,
playground or cafeteria for informal chats about their progress. She had their cell
phone numbers and texted them at home and school with reminders and queries. In
some cases she rang them at home to discuss progress. She liaised regularly with
classroom and careers teachers regarding these students and their needs. She brokered
support required from teachers, assisting less confident students to make their voices
8

The essence of restorative practices is that human beings are happier, more productive and more
likely to make positive changes in their behaviour when those in positions of authority do things with
them, rather than to them or for them. When students are actively engaged and allowed to take greater
responsibility, teaching and learning are also enhanced. Being restorative is about building
relationships and connections with students which will positively impact academic performance. See
www.restorativeschools.org.nz/restorative-practice
9
Positive Behaviour for Learning is a Ministry initiative that supports schools to create a culture where
positive behaviour thrives. Participating schools go through a stepped process to find out why students
are behaving in a certain way, and then allow all the students and wider school community to come up
with solutions. See
www.minedu.govt.nz/NZEducation/EducationPolicies/SpecialEducation/OurWorkProgramme/Positive
BehaviourForLearning.aspx
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heard. She shared information about who was working with target group students so
that all their teachers had the ‘the big picture’ of each student.
Students acknowledged the positive impact of being targeted: ‘it gives me focus – she
kept on pushing me’. All students in the 2013 target group were back at school in
2014. The VPM stated: ‘they are all kids we would have lost without the extra support
and mentoring’.
A numeracy mentor monitored students’ numeracy acquisition, particularly at
NCEA Level 1. She liaised with classroom teachers who in Term 2 identified
students who might fail. She monitored their progress and attendance. In Term 3 she
withdrew some students from classes and worked with them in groups. She identified
numeracy credits available for students in their science and construction courses.
About 50 percent of her time was spent on teaching and the other 50 percent on
affirmation and confidence building with students.
Literacy coordinators at NCEA Level 1 identified students at risk of not meeting the
literacy requirement and provided specialised support programmes. They identified
and developed opportunities for gaining literacy credits from across the curriculum.
Literacy and numeracy success rates at NCEA Level 1 had increased from 50 percent
to 75 percent over the previous three years. A similar literacy mentoring programme
was in place for NCEA Level 3 students in 2014.
Close monitoring of student progress

The role of the mentor was closely linked to the timely and effective monitoring of
individual student’s progress and achievement. Teachers and senior leaders were at
varying stages of their understanding about how to fully utilise the potential that an
effective SMS provided.
Effective monitoring necessitates access to reliable and up-to-date information about
students’ progress. It requires regular and timely entry of data by subject teachers in
the school SMS. Lack of such regular feedback on student progress made monitoring
difficult. This was often an outcome of some subject departments choosing to carry
out the majority of their assessment at the end of the year, or, some subjects requiring
portfolios needed a year long process to build these up before assessment.
Schools which used outside education providers to widen learning opportunities for
students sometimes found that the providers’ timeframes for supplying information on
credits obtained did not match their own. This again caused difficulty for monitoring
of what students had achieved and what they had yet to do.
Schools were attempting to address these issues in various ways including:
• encouraging staff to have a better spread of assessments throughout the year
• clarifying expectations regarding resubmission and reassessment for all students
• requiring departments to develop predictive grades
• providing staff with clear expectations of the timeframe for data entry, with one
school having a rigorous seven day expectation from the time of assessment
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•

appointing a staff facilitator to ensure that results from outside providers came in
on time.

Mentors were able to readily access both pastoral and achievement information for
their students. In some schools, overall monitoring of the group, and students in
general, was the role of one person, an academic dean or deputy principal, who then
redirected relevant information to the mentor. In two schools this was the role of the
careers/transition teacher, maintaining a strong link with a clearly defined learning
pathway for the student. Another school employed a well trained and highly skilled
support staff person to assist the deputy principal with the monitoring of students’
credit acquisition through the SMS.
This monitoring process included ascertaining that the credits which students were
working towards were appropriate to their learning pathways. In some schools,
selected students’ classroom programmes, across their subjects, were checked for
participation in activities that might contribute to them meeting the requirements for
literacy and numeracy.
While monitoring credit acquisition was a key element for many schools, most
schools also identified a link between poor attendance and lack of achievement.
Consequently, constant monitoring of the attendance of at-risk students, with prompt
intervention, was seen as vital for the success of this group.
In some schools information on the needs and progress of targeted students was
shared with all staff by visible displays of information in the staffroom. This was used
as a motivator for staff participation and support, and a means of celebrating both staff
and student success. Students were encouraged and supported in some schools to
directly access for themselves digitally, information on their progress and credit
acquisition. This valued the role of students and supported them to develop the skills
to become self-managing learners.
Integrating pastoral care to support students’ learning

Many schools identified the need to integrate pastoral care and support for students’
learning, but had yet to do so. A few schools had widened staff responsibility for
supporting students to achieve by extending the roles of those with pastoral care
responsibilities to include academic monitoring and mentoring. In these schools the
role of form/tutor teacher had moved beyond routines such as marking the roll and
checking uniform. The form teacher was provided with more form time to carry out
this ongoing mentoring role.
Similarly deans, particularly at Years 11 to 13, were encouraged to change their
conversations with students from behaviour-based to learning-based. In these schools
deans were an integral part of the Achievement 2013-2017 initiative, either as mentors
or by providing support and oversight for the mentors.
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Supporting students through the pastoral network in a large urban
school

This school participated in Achievement 2013-2017 in 2013 using mentors for target
students from outside of their roopu 10 system. Years 9 to 11 students met daily in
roopu groups and were closely monitored and individually mentored. Years 12 and 13
roopu time was a 15 minute weekly meeting, focused on administrative tasks. Senior
students were expected to take responsibility for their own learning behaviours and
started school an hour later than other students.
The school’s self review, partly as a consequence of participation in Achievement
2013-2017, concluded that all Years 12 and 13 students also needed the continued
support of a significant adult.
In 2014 the school increased roopu time for Years 12 and 13 in 2014 from one hour
per week to an hour daily, with seniors now expected to start school at the same time
as other students. Senior leaders see this as reducing the need for mentors by passing
the responsibility back to roopu teachers. Senior leaders believe that a key factor is
teachers ‘earning the right to ask students the hard questions through a well
established, positive relationship’. Roopu time allowed time for the development of
such relationships. Roopu teachers were expected to monitor their students’ progress,
carry out a mentoring role for their group, and maintain contact with families and
whānau.
The dean had a crucial role in monitoring the work of roopu teachers and met with
them, as a group, for an hour weekly. The careers advisers also met regularly with the
roopu teachers to discuss students’ pathways. A management unit was allocated to a
further staff member for oversight of the process, with a particular focus on
supporting deans and roopu teachers through data collection.
Another school had totally revamped the concept of form groups.
An alternative to form teachers in a small rural school

At this school Fridays were taken out of the six-day timetable and made available for
consolidation of learning and improved access to out-of-school courses, and block
courses within the school. While there were timetabled subject classes on Fridays, no
major assessments or significant group teaching took place on that day to ensure that
students on block courses did not fall behind in other subject areas. Students not
involved in block courses were able to benefit from subject-based, one-on-one
teaching.
Daily form time and form classes, which were used for administration purposes such
as roll checks, were removed. The roll check was now carried out daily by the period
one teacher in a lengthened first period Form classes were replaced with teachers
10

Roopu is the school’s name for their pastoral care groups made up of 17 students.

Education Review Office
November 2014

14

Achievement 2013-2017

assigned to ‘focus learning groups’.
These focus learning groups were allocated to one of their class teachers.
Consequently most teachers had one of the classes they taught as a focus learning
group. The groups met for goal setting and monitoring linked to students’ learning
pathways, teaching learning skills, and academic mentoring sessions. A student focus
learning group journal, which had resources from Careers New Zealand, an NCEA
credit tracker and a goal-setting tool, was used to support focus learning group
sessions. Staff were supported by weekly PLD that concentrated on, and monitored,
what was happening in their focus learning group.
These changes were intended to shift the form teachers’ role from administrators, to
facilitators of learning across the students’ subjects.
Maximising learning opportunities

Many secondary schools ran after-school homework centres and lunchtime or
after-school subject tutorials as a regular feature. However, schools noticed that often
the at-risk students were not the students who went there.
Some schools realised that many of the target group students did not know how to
study or lacked the skills for individual study. In other cases schools were aware that
these students did not have many external examinations and needed to use this ‘study’
time differently.
Some schools were not involved in the initiative until the start of Term 4, 2013. For
these schools the challenge was to maximise the teaching time remaining for students
to acquire credits. Identifying students at risk of not succeeding much earlier in the
year and putting in place appropriate support would reduce the need for such
additional, last minute intervention.
Consequently, many schools chose to take full advantage of the time available when
schools traditionally released their students for ‘study leave’. A few schools did away
with this completely for all students and continued with targeted teaching until the
completion of external examinations.
Some schools ran optional tutorials for all students during this time. Others
maintained the senior timetable during ‘study leave’ so students could automatically
access help. A few ran tutorial/study days, which the entire target group was expected
to attend. This element of compulsion provided an excuse for not ‘goofing off’. ‘If we
didn’t we’d be out with the boys. I have to go to study hub.’ In other schools
attendance was optional but targeted students were encouraged to attend. A few
schools provided food and drinks for students attending these study programmes. One
school provided breakfast on examination days to get students to school and ensure
they were appropriately fed before their examinations.
Other additional learning opportunities provided for underachieving students
included:
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a study school during the holidays between Terms 3 and 4. Students opted in and
teachers volunteered their support. Senior leaders were rostered to participate.
Lunch was provided for all participating.
a Term 4, residential, study retreat for Pacific girls to provide focused learning and
study skills. This was seen as especially important as, “many girls have huge
demands at home”.
a weekly Saturday morning school
Christmas holiday catch-up colleges where students worked towards completing
credits from the previous year
further credit catch-up opportunities for students in February 2014, sometimes
using an external provider.

Canterbury Summer School

This was a Ministry funded initiative, located at Hagley Community College that
targeted students from schools across the region. Twenty-eight students from across
Christchurch and surrounding areas attended. Students usually needed about eight
credits from their original courses to complete NCEA Level 2. Sixteen teachers from
a wide range of curriculum areas were available to provide teaching targeted to meet
individual student needs. The credits acquired by students were attributed to their
home schools.
Twenty-four of the students enrolled achieved the credits they required to gain
NCEA Level 2. The enrolment response from local schools was not as large as might
have been expected.

C. The challenges for schools and the Ministry
The following section discusses the challenges faced by schools and the Ministry in
the implementation of Achievement 2013-2017. A few schools were able to
effectively respond to some of these challenges
Involving parents and whānau

The 2009 Best Evidence Synthesis (BES) states: ‘There is great potential for leaders
to counter patterns of under-achievement by building school-family connections that
are explicitly related to the core business of teaching and learning. By means of such
connections, students’ achievement can be dramatically raised.’ 11
Few schools had developed such an ongoing relationship with parents and whānau to
support their teenagers’ in the intervention. Contact was generally restricted to
notification of a student’s inclusion in the initiative and, in some cases, some further
communication about work not submitted or irregular attendance. This was justified
by some school leaders by the proposition that teenagers preferred not to have their
parents too closely involved in their school life. However, research indicates that
parents:

11

Viviane Robinson, 2009, p.143.
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are able to share with the teacher the students’ interests, strengths and challenges
that can be used to provide an engaging curriculum for the child
should receive clear information about programme choices, qualifications
requirements, career pathways and their teenagers’ progress towards achieving
their goals
be involved in choosing their teenagers’ subjects and developing their career
pathways
receive regular and timely information about their teenagers’ progress towards
achieving NCEA credits, including any concerns about work completion
be provided with resources and opportunities to help them make subject choices
for their teenagers’ learning pathways.

When parents were kept informed students acknowledged the impact. ‘It was like a
bomb in the house.’ However, some students recognised the positive aspects of having
families/whānau involved.
Some schools noted some parent resistance to their teenagers being part of a special
initiative, but said that this generally dissipated once the intended support was
explained more fully. Schools and students stated that many parents did not have a
good understanding of NCEA. Some schools had attempted NCEA information
evenings, including meetings specifically for Māori and Pacific parents, with only
limited attendance.
A few schools actively fostered a relationship with parents and whānau with texting
often used to maintain ongoing contact with some families. One school rang all target
group parents weekly to discuss their teenagers’ progress. They also set up initial, 15
minute, face-to-face meetings with mentors, students and parents. Another school sent
home students’ goal setting sheets to enable parents to assist with monitoring their
teenager’s progress. A further school sent home credit up-date sheets every three
weeks.
Providing a relevant curriculum

ERO found that Achievement 2013-2017 has yet to influence longer-term curriculum
review and development. To some extent this is linked to the fact that advisors did not
start until the second half of 2013. The changes that schools did make tended to be led
by subject departments and consisted of small, incremental, credit-based
modifications.
ERO found that subject heads of departments (HODs) and faculties (HOFs) played a
limited role in this initiative. Their contribution generally did not extend beyond
overseeing reassessment opportunities, making a few additional credits available and
providing some tutorial opportunities. Schools need an integrated, team-based
approach to supporting students’ learning that includes the classroom teacher,
supported by their head of department and leaders with particular pastoral
responsibilities, all working together to facilitate a learning programme shaped to
meet the needs of the individual student.
In some schools the students were required to fit within the curriculum that the school
provided rather than a curriculum being constructed around the needs of each student.
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When the curriculum offered requires students to study subjects that have limited
relevance to their interests, skills and aspirations, they are less likely to be fully
engaged in their learning with a consequent likelihood of not succeeding. Some
leaders were exploring community-based learning opportunities for their students, but
still had some way to go to meet the needs of all their students. The example below
describes how one rural secondary school developed options within its timetable that
were linked to student interests and strengths.
Meeting students’ needs in a large rural secondary school

School leaders in this school understood that students, and their parents and whānau
had aspirations that were wider than just the traditional range of subjects provided by
secondary schools. The school has had an increasingly strong focus on providing
students with a wide variety of vocational pathways, including courses such as
land-based studies, maritime studies, construction, processing technologies, early
childhood studies, hospitality and automotive. They have used STAR 12 funding to
provide further polytechnic-type courses within the school. The school has built
strong links with the local and wider business and education communities.
This school had a responsive approach to the curriculum and during the course of the
year relevant supplementary credits were provided for individuals as required e.g.
deer and farm dog credits for a boy who interested in working in farming.
Departments were also required to have an appropriate extra achievement standard,
related to their curriculum area, available for students at the end of the year if needed.
Following attendance at a Ministry workshop, the careers advisor/transition teacher
decided to supplement existing initiatives by identifying and targeting a group of 22
NCEA Level 2 students. She presented the names to staff at morning briefing and
asked teachers who had some sort of connection to any of them to “adopt a learner
over the next four weeks”. She reported back to the whole staff each week on the
academic progress of these students.
The support received by these individual students blended with initiatives already in
place including:
• monitoring of students’ progress carried out by careers and transition teachers,
deans and house teachers as part of their roles in a well-established pastoral
support network. Students were given regular breakdowns of their progress and
what was still to be done
• study periods had been changed to ‘learning to learn’ periods where study skills
were taught
• an informal boys’ initiative where teachers mentored groups of boys. These
informal groups developed a strong ‘team’ culture and rallied around and
supported peers at risk of missing deadlines.

12

The Secondary Tertiary Alignment Resource enables schools to facilitate transition from schooling
to further education or employment through purchasing non-conventional tertiary level courses leading
to credits on the National Qualifications Framework.
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Ensuring that credits are linked to a relevant pathway

The Ministry Vocational Pathways initiative and ERO’s 2013 ERO report, Increasing
Educational Achievement in Secondary Schools have identified that a risk of an
increased focus on students achieving NCEA qualifications is that credit acquisition
becomes a goal in itself without due consideration being given to whether the credits
gained are relevant to a student’s future. In this current evaluation ERO investigated
whether students were supported to follow courses that were relevant to their
individual aspirations.
Most of the credits gained by students in the target groups in these schools reflected
the students’ desired pathways and most schools consciously avoided ‘catch up’
credits. ‘We didn’t give credits for bending down to do up your shoe laces.’ Schools
talked about the importance of, ‘learning versus credits’.
A minority of schools provided students with the opportunity to gain some credits that
were additional to their original course. These credits introduced students to a useful
wider set of skills, such as curriculum vitae writing and health and safety. Two
schools extended this practice too far and appeared to be more focused on students
gaining NCEA credits than furthering their individual pathways. At one school, a
class was brought together for an end-of-year programme with the aim of acquiring
the same 17 credits, irrespective of their individual course pathways. Another school
offered 15 health and safety catch-up credits in February 2013 to a group of students
who were yet to achieve NCEA Level 2. This practice is not endorsed by the Ministry
or ERO who are, and will, continue to actively encourage all schools to offer
appropriate standards that are aligned to students’ pathways.
Leadership for staff participation

The 2009 Best Evidence Synthesis (BES) outlines the benefits for students when
leaders promote collective responsibility and accountability for student achievement
and wellbeing. ‘Collective responsibility is not just the sum of individual teachers’
responsibility for their own students but also the responsibility for all students in the
schools’ 13.
Although a few schools developed some collective responsibility for the target
students, in many schools participation in the initiative included only the principal,
deputy principal and deans. Other staff participation in these schools was limited to
providing tutorial help or reassessment opportunities. This was partly a consequence
of the late start to the initiative which made involvement of larger numbers of staff
unrealistic. In a few schools neither the wider staff nor the board trustees were aware
of the initiative.
In schools where a greater attempt was made to involve staff there was sometimes
some initial resistance because of concern about increased workload or the view that
students who had not worked during the year did not now deserve extra attention
‘we’re already doing enough; it will encourage kids not to work during the year’.
Acceptance of the value of the approach increased when staff saw the positive impact

13

Viviane Robinson, 2009, p.123.
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in changed student behaviour or when academic information about students was
shared with them.
Unless the good practice outlined in this report is extended across the broader staff,
for many of the schools involved the initiative may become unsustainable because of
the workload imposed on just a few. The variable participation by staff in many
schools also limits the impact on school-wide change towards a ‘teaching as inquiry’
approach as the norm for all staff. “All teachers have to recognise they can make a
difference for students, especially where teachers develop their knowledge of the
individual learner.” 14
Bringing staff onboard in a large urban secondary school

At this school all staff were informed of the initiative at a staff meeting.
Target students received individual invitations to attend a lunch with the principal and
deputy principal. All the senior leadership team attended, plus the Years 12 and 13
whānau deans. Also included were other teachers who were considered important to
the invited students and three Ministry staff. At the lunch the principal delivered a
motivational speech, linked to a recent school rugby win, with analogies of ‘families
on the sideline and the whole school helping to push you over the line.’ He
communicated a clear belief in the possibility of success. Some students had not
realised how close they were to gaining a qualification. After the meeting one student
said, ‘I didn’t know the school cared so much’.
The impact on teachers who attended was equally significant. ‘Initially I was thinking
why a meeting? But the message was clear to both students and the staff that every
student is indispensible at this college’.
A meeting of the subject teachers of the targeted students was held to look at current
achievement, and realistic individual achievement potential. It was clear that targeted
students were succeeding in gaining some credits and the gap to be closed was
manageable. The principal said this meeting reinforced the message that ‘every
assessment matters and what happens in every class is ultimately what makes the
difference.’
Self review of 2013 initiatives

All but two schools reported to ERO that they intended to continue with many of the
initiatives they already had in place or had implemented as part of their participation
in Achievement 2013-2017. The two schools who saw no benefits in participating
reported they already had systems in place to support students at risk of not achieving
NCEA L2.
Although formal self review was limited, most schools were thinking about what they
could do to improve their support for students, including modifying their 2013
initiatives. In addition to areas identified earlier in this report, schools identified the
need to:
• provide suitable PLD on effective mentoring and use of the SMS
14
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improve teachers’ understanding of the information that data provides and what
this means in providing support for individual students
improve academic counselling and monitoring from Year 9 onwards
raise staff and student expectations for achievement
develop a greater sense of accountability among staff for student achievement.

Most schools had little formal review of the effectiveness of the initiative. Two
schools had incorporated the initiative in their ongoing, extensive review of student
support systems and had implemented consequent changes. Another sent home an
evaluation form for parents to complete.
Some schools had formally analysed their 2013 NCEA data and were able to show a
significant impact for their target group, while others had seen little impact. A few
schools had yet to analyse their 2013 NCEA data in relation to this initiative. 15 To
retain practices likely to improve outcomes for future students, Ministry advisers
should support schools to look into their achievement results to identify what worked
and what should be retained or extended more widely across the school. Such review
should also include a focus on student pathways and destination after leaving school.

D. Organisational challenges for achievement
2013–2017
An earlier start for achievement 2013–2017

In most areas, the initial Ministry contact with schools was during the second half of
Term 3, 2013 or in a few cases, early Term 4. Schools identified this late notice as a
barrier to implementing a useful response. An earlier start in Term 1, should allow
time for differentiation of the initiative to merge with the school’s own vision, culture
and current initiatives.
It is significant that the greatest impact of the initiative was evident in schools that
had the greatest need for support to assist students to gain success in NCEA. Earlier
and more rigorous scoping of how well schools were supporting students would
enable more effective targeting of Ministry support to schools where students were
likely to benefit the most.
An early start to the identification and monitoring of students should facilitate the
involvement of a greater number of staff, providing opportunities for the development
of good practice across the school. It would provide opportunities to build student
engagement earlier in the year, with a consequent greater prospect of success. Greater
student success in obtaining the credits that were part of their planned course should
reduce the need to offer ‘top up’ credits later in the year.
Clarity of expectations for the initiative and advisers

Schools that had not previously implemented the strategies promoted by this initiative
were generally positive about the support they had received from the Ministry. They
valued their contact with the Achievement Retention and Transition (ARTs) advisers
15
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and the practical assistance they provided. They acknowledged that ‘Being selected
and monitored by the Ministry is a mirror of the impact on students of mentoring’.
They were being monitored and held accountable for their impact on student
achievement in a way that reflected the mentoring process for students.
In one region in particular, schools found Ministry support very ‘hands-on’, including
the adviser providing PLD for staff on mentoring and facilitating networking between
schools. Schools especially valued the NCEA workshops facilitated by the Ministry
and said they would like the Ministry to provide further ongoing opportunities for
schools to share practice.
The nature and quality of support received by participating schools and the frequency
of adviser visits varied. This variation appeared, in particular, between regions. In the
best instances schools had regular ongoing visits from an adviser. Lack of continuity
of the same adviser working with a school on an ongoing basis was also identified by
some schools as an issue. The Ministry was aware of this issue and has taken actions
to improve this. Expectations for the advisor’s role and the parameters surrounding
the initiative require clarification for schools.
Reporting student progress and achievement

An especially frustrating issue for some school staff was the spreadsheet used for
reporting student data to the Ministry. Schools often found a mismatch with the
Ministry spreadsheet format for recording data and their own Student Management
Systems, creating what they saw as unnecessary extra work. Overall, it was unclear to
schools whether the data spreadsheet was intended to support good practice or as a
compliance requirement.

Conclusion
Achievement 2013-2017 has helped schools become more responsive to the issues
affecting student achievement. Most of the schools in this review reported to ERO
that their involvement in Achievement 2013-2017 had in some way helped them to
improve their focus on individual students. In some cases schools have made
significant changes to their operations.
Sixty percent of the target students across the 129 schools achieved NCEA Level 2 in
the 2013 academic year. While it is not possible to know for certain how many
students would have achieved NCEA Level 2 without additional support, the fact that
well over half of the target students achieved NCEA Level 2 in 2013 is a strong
indicator that the initiatives schools had developed were effective. This includes both
the initiatives which schools already had in place and those they introduced as part of
Achievement 2013-2017.
ERO found particular areas where school practices were well developed. In most
schools additional emphasis was on providing a set of pastoral supports for students in
the target cohort.
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Most schools were providing students with a supportive adult who showed interest in
their progress, systematically monitored their achievement and was on hand to help
navigate them to success.
Schools also found ways to provide additional learning opportunities for students, this
included the more strategic use of study leave times and even, in some cases, offering
additional tutorials during weekends and holidays.
ERO also identified some challenges associated with Achievement 2013-2017 and the
overall efforts of schools to improve student achievement. At least some of these
challenges are likely to be addressed as the implementation of
Achievement 2013-2017 progresses and the Ministry advisors and schools have more
time to consider the long-term issues that emerge from a focus on a target cohort.
The main challenges discussed in this report include how schools can:
• build constructive (long term) relationships with families and whānau
• extend the number of staff within the school involved in targeted support
• provide an increasingly relevant curriculum that engages students.
• improve self review through using data about students, achievement, pathways
and destinations
These four challenges are all closely linked to how schools review their efforts as part
of Achievement 2013-2017. ERO found that while schools could reflect on the issues
raised by their support for target students, they had generally not carried out formal
self review of their efforts.
It is a missing component of the Achievement 2013-2017 process that the short-term
gains made by schools may not be sustained in schools without a clear review and
development plan.
Such planning can potentially sustain the improvements made by schools and extend
these practices to more staff and all students. Good planning linked to effective self
review can also help identify the ‘big issues’ affecting student engagement and
achievement and point to areas where a school could innovate. A considered approach
to self review, for example, can use what has been learnt in supporting a target cohort
and identify what the implications are for a secondary school’s curriculum at Years 9
and 10.
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Next steps
As part of the Ministry’s redesign of the approach for 2014 ERO discussed the
emerging findings from the review. The Achievement 2013-2017 initiative now
includes the following changes in 2014:
• The Ministry has refined and clarified expectations for advisers through regular
meetings between Ministry managers and advisers.
• The advisers started working with schools during Term 1, 2014 to ensure that
students were identified and supported earlier.
• The advisers clarified the approach and the requirements for schools through
workshops or face-to-face meetings with leaders in all schools involved early in
the year.
• A student tracking spreadsheet was redesigned to align more closely with schools’
Student Management Systems.
To promote a longer term strategy the approach has extended more widely across
teaching staff and into Year 10 to identify and support students earlier. ERO also
recommends that the Ministry develop and introduce a self-review framework for
schools taking part in Achievement 2013-2017.
ERO recommends that all schools supporting students to lift their NCEA
achievement actively build and sustain a long-term focus by:
• formally reviewing to improve:
− the school’s curriculum
− achievement, pathways and destinations
− relationships with families/whānau
− pastoral care
− careers education and support
• ensuring that more staff are involved in school initiatives and approaches that help
raise achievement for target students.
• providing ongoing Professional Learning Development (PLD) that supports
teachers to actively monitor students’ progress and provide targeted teaching in all
classrooms.
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Appendix 1: Characteristics of schools in this
evaluation
Table 1: School type
School type

Number of
schools in sample

Percentage of
schools in sample

National percentage of
schools 16

4
12
108
124

3
10
87
100

18
25
57
100

Number of
schools in sample

Percentage of
schools in sample

National percentage of
schools

54
58
12
124

44
46
10
100

27
46
27
100

Number of
schools in sample

Percentage of
schools in sample

0
16
47
42
19
124

0
13
38
34
15
100

Composite (Years 1-15)
Secondary (Years 7-15)
Secondary (Years 9-15)
Total

Table 2: School decile
Decile
Low decile (1-3)
Middle decile (4-7)
High decile (8-10)
Total

Table 3: Roll size group
Roll size group (number of
students)
Very small (1-100)
Small (101-400)
Medium (401-800)
Large (801-1500)
Very Large (1501+)
Total

National percentage of
composite and
secondary schools
4
28
30
27
11
100

16

The national percentage of each school type, decile group and roll size group is based on the total
population of composite and secondary schools as at 1 April 2014.
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Table 4: Locality and population size
Locality and population size
Main urban (30,000+)
Secondary urban
(10,000- 29,999)
Minor urban (1000-9999)
Rural (1-999)
Total

Number of
schools in sample

Percentage of
schools in sample

81

65

National percentage of
composite and
secondary schools
58

13

10

9

28
2
124

23
2
100

21
12
100

The differences between the sample in the evaluation and the national figures are
statistically significant. 17

17

Differences observed and expected values in Tables 1-3 were tested using a Chi square test. The
level of statistical significance was p<0.05.
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Appendix 2: Self review questions
Identifying students needing support
Which students at our school require additional support? Who are these students and
what support do they need? Do we currently provide that support?
What processes exist at our school to identify and support individual learners who need
support? How well do the academic, pastoral and careers aspects of our school work
together for each of these students?
To what extent do we have systems in place to respond quickly and effectively to students
whose attendance, behaviour and/or learning are not on track?

A supportive adult
How effective is our school in actively supporting the success of students at risk of
underachievement? Do our students have access to a staff member who works as a
mentor, provides direct support and is able to broker opportunities to gain NCEA credits?
Do students receive regular, specific and constructive oral and written feedback about
what they have successfully achieved and what they need to work on next?

Tracking and monitoring students
To what extent can our teachers easily identify how many NCEA credits have been
achieved by a student across each of their subjects and overall?
To what extent does our teaching staff follow the school’s systems to enter attendance
and achievement data in a timely manner?
What processes do we have in place to identify and support students if they fall behind on
NCEA assessments?
Is information about students’ progress and achievement shared and discussed by all their
teachers?

Building learning partnerships
Do we provide our students’ parents with clear information about programme choices,
qualifications requirements, career pathways?
Do the parents of our students understand the pathways and goals of their teenager?
What systems do we use to tell parents about their teenager’s progress and involve them
in processes to support student success?
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Effective school self review
How well is our school focused on improving its responsiveness to students across
academic, pastoral and career domains? How responsive is the curriculum to students,
parents and whānau aspirations?
How well do our Māori and Pacific students achieve? What is needed to significantly
improve the curriculum for individual Māori and Pacific students at our school now? What
school-wide strategies might be needed to improve our responsiveness for groups such as
Māori students and Pacific students?
How well prepared are our school leavers? What information does our school have about
the destinations of its leavers? How well prepared were they for their pathways from
school? What can our school do to better prepare future school leavers?
Do we seek student voice as part of our regular self-review processes? Would our students
say that their teachers never give up on them?
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