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Purpose of the indicators

Indicators are used at different levels of teducation system for different purposes. The
selection of an indicator depends on the purpose for which it is to be used.

At a national level, indicators provide a means to evaluate how well the system is perfanming
particularareas of policy interestor example, participation and access to early childhood
education (ensuring equitable access for all children to attend quality early childhood education

GAGK | F20dza 2y OKAf RNBY dzZLJ 2 GKS +F3S 2F GKN

effective practice contribute to evaluation at a system level.

Indicators that are used primarily for accountability purposes typically demand quantitative
measures such as scores or ratings. On its own, quantitative data cannot reflect the complexity of
an ealy childhood education service and its community and is unlikely to have much effect on
service improvement.

When used for improvement purposes, indicators generally demand qualitative data. Using
indicators effectively requires a deep understanding adraie theory, iterative use of evidence,
and the continuing development of evaluative capadity.

These indicators draw together research and evaluation evidabhoet effective practice in early
childhood education contexts that promote valued learning omes for children from birth to
school age (®) in Aotearoa New Zealandhey are designed to focus on the things that matter
most in contributing to children developing knowledge, skills, attitudes, dispositions and working
theories that support lifelondgearning.

The indicators reflect the outcomes of, and conditions for, high quality early childhood education.
Underpinned by the regulatory framewdrthe primary purpose of these indicators is to promote
guality improvement.

Indicator development

These indicators for early childhood services are drawn from current national and international
research and evaluation evidence.

In uncertaking this review and updateRO has incorporated new research and good practice
findings that have emerged sinceetindicators were last revised in 202012. The indicators

have beerrefined and reduced in number to focus on what matters most in the provision of high
quality early childhood education in the unique context of Aotearoa New Zealand.

L Earl, L. (2014kEffective school review: considerations in the framing, definition, identification and selection of indicators of
education quality and their potential use in evaluation in the school setBaglkround paper prepared for the review of the

9RdzOF GA2Yy wS@OASs hFTFAOSQa 9@l tdzZ GA2Yy LYRAOFIG2NAR FT2NJ { OK22f
2 Ministry of Education (2008ducation (Early Childhood Services) Regulations.2U8Bington.

2 Ministry of Education (2008l.icensing Ceria for Early Childhood Education and Care Centres 20éifington.

w
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Selection of indicators: guiding principles

The following principles have guided the design of the framework and the selection of the
indicators.

The indicators:
f focus on valued learning outcomes for all children as articulatgd$ 2 Kn NR& { A
9 foreground the relationship required to enact the Te Tiriti 0 Waitangi/ the Treaty of
Waitangi
i focus on the conditions that are most likely to provide equitable opportunities to learn and
LINPY230S OKAfRNBYyQa fSINYyAy3
9 are underpinned by a researdiased theory of improvement

1 reflectthe interconnectedness of the conditions required to promote and sustain
continuous improvement and innovation

i describe what is observable or measurable

1 signal the shift to an evaluation orientation that requires professional knowledge, expertise
andengagement.

How the indicators are organised

The indicators in this document are designed to focus early childhood services and ERO evaluators
on the things that matter most to promote equitable outcomes for all children.

There are two types of indicatooutcome and process.

Theoutcomeindicators are the outcomes froéS 2 KnNA{AY 1S 2KnNA1A Yni
mokopuna o Aotearoa Early Childhood Curricuitithe expectation is that leaders and kaiako will

work with community to contextualise the learningtoomes associated with each of the

OdzNNXR Odzft dzy aiUuNI yRa Ay GSN¥a 2F GKSANI O2YYdzyAd
children.

Theprocessndicators describe practices, systems and processes that contribute to the provision

of high quality arly childhood education. They are organised in five key domains that work
together to promote equitable learning opportunities and outcomes for all children.

SaAyYAAGNR 2F 9RAzOl:HaAWH BA DA nWim b kbdzWISy 3 I AckkRrdayEarithild@y Qarliddinml:
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The indicators as aresource

The indicators are a resource that inform the judgemdffO evaluators make about the
LISNF2NXYIFYyOS 2F SINIé OKAfRK22R aSNBAOSad ¢KSe
evaluation.

For ERO, the indicators:

1 assist ERO evaluators to consider what is significant when making judgements about
guality eaty childhood education

1 focus on children having agency
T YEAYOGFAY Fy dzyNBf SyldAy3a F20dza 2y &adz00

S
f T2NB3INRdzyR t | OAFAO LIS2L) SaQ |aALANIGA2ya 7T
those needing additional support

1 promote consistency and transparency by providing guidance for evaluators

1 provide a basis for discussion with service personnel about what best supports the valued
learning and outcomes for all children.

For early childhood services, the indicators:

make the review process transparent

help them to understand the basis on which ERO makes its judgements

F20dza (GKSY 2y FILOG2NR GKIFIG O2y NARO6dzGS G2
provide a tool to assist them with their own internal evaluation

= A a4 4 A
O«

help to build heir evaluation capacity.

For parents and whanau, the indicators:
1 highlight what high quality provision looks like for their child

1 help them to understand the practices that matter most for their children in an early
childhood service context

1 provide them with prompts for questions to ask when choosing a service for their child
 adzZLJL2 NI GKSY G2 Sy3ar3asS Ay RAalOdzaarzya FyR

Where evaluation against the outcome indicators indicates poor performaheeprocess

indicators can be used as a tool to investigate the conditions that contribute to this poor
performance. Where evaluation against the outcome indicators indicates high quality/exemplary
practice, the process indicators can be used as a tool to determine whicle prdcesses and
conditions have contributed to this.
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NgU Ara Whai Hua:

Quality

Page7

Framewor

Improvement in Centre-based Early Childhood Services

b3aIn ! NI 2KFA | dzrY vdzk fAQG@

CNJ YSé2NJ]

T2NJ 90! f dz

Sewicesshows how ERO is differentiating its approach to evaluating quality and performance in

early childhood services (centiel 8 SR AYAGAL f €
findings to its various audiences.

NGA ARA WHAI HUA

w

ev

I Y R

Quality Framework for
Evaluation and Improvement in

Centre-Based Early Childhood Services

-
c/

External and internal
evaluation for ongoing
improvement

'l

b,

—~

Akarangi ©

QUALITY EVALUATIONS

Evaluate the extent to which
the service has the learning and
organisational conditions and
the evaluation processes and
capabilities to support equitable
outcomes for all learners.

Reviewing for
accountability purposes

Striving for excellence

Akamatua

EVALUATING
EXCELLENCE
AND INNOVATION

Identify, investigate
and evaluate cases of
excellence and innovation.

ASSURANCE REVIEWS

Assess whether a service
is meeting regulatory
standards.

INDICATORS:

what matters most

in high quality early
childhood education

Compliance with Regulatory Standards

Principles of Te Whariki

Empowerment | Whakamana » Holistic development | Kotahitanga » Family and community | Whanau tangata » Relationships | Nga hononga

WHANAUNGATANGA

olaAa T2N
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The Story of Poutamaand Ng U Ak a

¢KS an2NA O2yOSLIia GKFG dzyRSNLIAY b3In ! N 2KIFA
narratives which are grounded in our traditions and stories.

¢KS aSLINIdGA2Y 2F wly3IAydzA FyR tF LI dnnyndzl dz a A
there were many. They were stunned by the possibilities and potential of their new existence.

While different offsprings took responsibility for the development and establishment of their
OK2aSy R2YlIAyaszx 2yS 2F (KS Aadifferenteg)3et aut irtskeaych Y n K d:
of knowledge. This knowledge was critical for those that were to be kaitiaki over certain domains.
This knowledge would set in place the way in which everything woulthbdiat and live in

harmony with each other.

Taneknew that these were located within the realm of the almighty 10. He developed a plan to
ascend through the 10 plains by way of a vinaka At each level he would stop, observe, scan
and learn about the terrain and in particular possible challengescanélicts he would encounter.
From there he would strategise and plan different routes to get to the next plain. He encountered
many barriers and blocks but was able to work his way around or through these. It was not an
easy journey.

The poutama is useid many contexts to identify the journey of Tane to achieve knowledge and
enlightenment. The vine or aka was the way in which he achieved his feat.

Definition of Poutama and NgU Ar a

ThePoutamah & + RS&aA3Ay dzadzZ f €& T fukinpanel BvgvertlattideNHtRA (G A 2
has both spiritual and educational purposes. Hoatamais a metaphor that describes the way in

which knowledge is pieced together to create a pathway to associated information and skills.
an2NRA 0Sf ASGS dldted ib théirthibtoryl, walRes, belidisTh&d piddtices are linked to
create a wholePoutamasignposts a journey to seek knowledge and enlightenment. The poutama
identifies the pathway of trajectory which is depicted in the upward movement of the stairway.

¢CKS LRdziFYF Aa GKS YSGFLIK2NI 2N aegyoz2f F2NJ b3an
and Improvement in early childhood services. It identifies critical connectable links between each
ara or pathway. They are not isolated, separate piecasfofmation. Each is needed to inform

the other.

b 3 n - plural, more than one
Ara - pathway, route, direction
Hua - significant, outcome, result
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AKAMATUA

Striving for excellence

AKARANGI

External and internal
evaluation for ongoing
improvement.

NGA AKATORO

DOMAINS:

Nga Akatoro are the
multiple stems that lead
off the main vine.

NGA RAPUPUKU

Reviewing for INDICATORS:

accountability purposes. Nga Rapupuku are

the many leaves and
sprouts that come
off Nga Akatoro and
indicate the healthy
nature of the entire vine.

Akanuku:Reviewing for accountability purposes

Akarangi: External and internal evaluation fongoing improvement
Akamatua:Striving for excellence

Domainsb I n ! lareih2 M®tiple stems that lead off the main vine.

Indicatorsb 3 n  wn WNBdzl{id¢S YIye S @Sa FyR &LINERdzia

indicate the healthy nature of the entingne.

0 K
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Valued learning and outcomes for children

¢S 2KnNRARTAY |I'S 2KnNRTA Ynidldz2NFy3alr YI yZFn
aSia GKS OdzNNR Odzf dzy FNIF YSE2N] YR RANBOUGA
Aotearoa.

TS 2 K erdd@pgulates outcomes in its vision statement that children are:

Competent and confident learners and communicators, healthy in mind, body and spirit, secure in

v
2

their sense of belonging and in the knowledge that they make a valued contribution to society

6¢S
¢ KS
1

T
1

2 KnNATA LI puo

2
y

aS | ALIANI (A 2y a indiskdor flariewdrk Bealikirg) lthiisé asgiratiorss with Q &
mean that every child is:

confident in their identity, language and culture as a citizen of Aotearoa New Zealand

physically, emotionally and spiritually safe, healthy and well

a successful lifelong leaer who has knowledge, skills, and attitudes combined as
dispositions and working theories that support lifelong learning

a global citizen, adaptive, creative and resilient, confident to engage successfully in new

settings and contribute to society.

YaAyYAAGNRE 2T 9RdAzOl:l B2 ¢ XYANk ] oeND 3 6 S Y ka ks fidBkRArdaiEaripreldhistagQurriculum.

1

2
F
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Outcome indicators

The learning outcomes are broad statements of valued learning. They are designed to inform
OdzNNAX Odzf dzy LI yyAy3a FyR S@lIfdzr A2y FyR (2 &dzL
0¢S 2KnNRAR{A L mMcOL®

Over timeand with guidance and encouragement children become increasingly capable of:
Wellbeingg Mana atua
1 keeping themselves healthy and caring for others/te oranga nui
1 managing themselves and expressing their feelings and needs/te whakahua whakaaro
1 keeping themslves and others safe from harm/te noho haumaru
Belonging Mana whenua

1 making connections between people, places and things in their world/te waihanga
hononga

9 taking part in caring for this place/te manaaki | te taiao

f understanding how things work hereahdR I LJG Ay 3 (2 OKIy3ISkiS YnN
GKI1FHKFSNB YS (2 YIKAZ2 (A0 S LIYy2YyA

1 showing respect for kaupapa, rules and the rights of others/te mahi whakaute
Contribution ¢ Mana tangata
¢ GNBIFIiGAYy3a 20KSNER FEFEANI & FyR AyOfdzRAYy3I G(GKSY
1 recognising and appreciating their own ability to learn/te rangatiratanga
f dzaAy3 | NIry3IS 2F aGNIXGS3IASE IyR aijAaftta G2
Communication¢ Mana reo
f dzaAy3 3SaGdzaNB | yR Y20SYSyi tidapa SELINSaa (GKSY
f undeNBE Gl yRAY3 2N} € I y3dzZ IS | yR dzawahaad A G F2 N
f Sy22eAiAy3 KSIFNAy3I aGd2NASa FyR NBGOStftAy3a | yR
1 recognising prjnt syrrlbols and concepts qnd using,them with enjoyment, meaning and
LJdzN1J2 8 SK KS hii I NENR2 U dzKA U dz

1 recognising mathematical symbols and concepts and using them with enjoyment, meaning
YR LJzZNLI2 aSk KS 101 NBNR LIny3l NI dz

9 SELINBaaAyd GKSANI FSStAy3Ia yR ARSIa dzaAy3d

auaha
Exploration Mana-! 2 (i n N2 |

f playingimagingh y @Sy GAy3 I yR ELISNRAYSYGAYy3IkiS 6KI |

T Y20Ay3 O2yFARSyGfeé FyR OKIfftfgndAy3a (GKSYaSt

T dzaAy3a | NIy3aS 2F AGNIGS3IASa F2NI NBlFazyAiAy3

1 making sense of their worldsy generating and refining working theories/te rangahau me
teandF dzNJ y 3l

A N
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Process Indicators

The process indicators describe the conditions that contribute to high quality early childhood
education necessary to realise the valued outcomes for all children.

11 |/ KAf RNBY Q& f SI N Ay Baseédyddtexis B ppoaadiidulli caritegirningfodused partnerships.
1.2 |KAf RNBY X LI NIoAtibutE to b guiRicularkthay recognises their languages, identities and cultures.

1.3 | Children have equitable opportunities to learn through a responsive curriculum consistent With 2 Kn NX | A @
1.4 |Tereoan2NA |yR GA1lFy3aF an2NR FINB @FfdzSR IyR +ty AyidS3aN
15 |/ KAt RNBY Q& tSFENYyAy3a yR RS@OSt2LIVSyid Aa &dzZL2NISR (K

16 |1 aasSaavYSyd LINI OGAOSE SyKlayoQesOKlzain®NBy Qa YIFylF FyR AR

| KAt RNBYy Q& Ad adzZJLI2 NI SR 08

and expertise.

tSENYyAY3 Yy RSOSt 2LIYSy i

2.2 | Leaders and kaiako have the professional knowledge that enables them to implement a relevant, responsive and r
curriculum for all children.

23 |/ KAf RNByQa fSIFNYyAy3a Aa S eigagiidiSpirofessiondbedamiig ofip&rthiniiés Nkt cdntyftik
to ongoing and sustained improvement.

24 |/ KAt RNBYyQa fSINYyAy3I Aa SYKIyOSR GKNRdAK tSIFRSN&E | YR

3.1 | Coherent organisational conditions enable managers, leaders and kaiako to do and use evaluation for improvemer
innovation.

3.2 | Capability and collective capacity to do and use evaluation, inquiry and knowledge building sustains imprarement
innovation.

3.3 | Engagement in deliberate, systematic internal evaluation processes and reasoning promotes valued outcomes for
children.

41 |[[ SFRSNAR O2ftftl 02N iA@Ste RSOSt2L) FyR Syl OG GKS &SNDA
Te Tiriti o Waitangi/the Treaty of Waitangi as foundational.

4.2 | Relational trust enables collaboration and sustaiimprovement.

4.3 | Leadersensure access to opportunities for professional learning and development that builds capability.

4.4 | Effective planning, coordination and evaluation of curriculum, teaching and learning promotes equitable outcomes
children.

45 | Leaders developpniplement and evaluate the organisational systems, processes and practicggdhabte ongoing
improvement

¢CKS tSENYAY3I YR 6StfoSAy3 reafonstipsare Re\cBryfal facfors in Medisidh gking

52 |/ KAf RNByQa fSINYyAy3I FyR RS@St2LIYSyid Aad adzZILRNISR K
between services, agencies and the wider community.

53 |hdziO2YS&a F2N) OKAf RNBY | yR

7

(KSANI 6Knyl dz  NB LINEY2(SH
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1. He WhOUri ki Mot uhake: The | earner and th

¢ S 2 Ksetddutlthe curriculum framework to be used in New Zealand early childhood

education settings and provides guidance for its implementation. The concept of curriculum within
¢S 2 KnaNAGIAf £ G(GKS SELISNASYyOSas | Octitdodcar$ & | Yy R ¢
GAGKAY GKS SINIfeé& OKAfRK22R SRdOFGA2y aStGiAay3é
The nonprescriptive framework of principles, interwoven strands and associated goals and

outcomes enable services to work withS 2 Kimwéads that suit their contexts. The

expectation isthatkaiakbg A f £ 62 NJ] GAGK O2ff SI3dzSa>x OKAf RNB
strands, goals and learning outcomes, interpret these and set priorities for their particular service.
¢S 2 KexpNdily calls for kaiako to work with communand interpret the specific learning
2dzi02YSa aaz20Al SR 6A0GK SIOK 2F (KS OdzNNAR Odz
G tdzSa YR FlLYAfe@koKnyl™dz FaLIANIdGA2ya FT2N) G§KSA
¢S NB2 YR GA1Fy3l an2NRA A adassgdpdteathingand® G KS a
f SIENYyAY3I LN OGAOSad [ SFRSNAR FYyR (FAIF12 LINRBY2I
all children.

Kaiakowho are intentional understand that children learn in different ways and the place of child
guided and adulguided experiences. This includes both planned and spontaneous learning
experiences. When kaiako are intentional in their practice, they draw on thetiogate

1y26ft SRAS 2F K2g OKAfRNBY fSINYysz O2yaAirAR&8N) GKS
approach through practice and curriculum processes. Kaiako are knowledgeable about how

children learn and develop. They effectively use assessment information and a wide range of
teaching strategies to respond to the ways that children I€arn.

¢ S 2ikksmpparts children to grow up strong in their identity, language and culture. It

FOly2¢6ft SRAISa an2NR & Gly3rdalr é¢KSydza FyR GKS
peoplesY S& (2 LINRPOGARAY3A OdzZ GdzNI f f @ Nhadieyibaia@S O dz
reflective of their cultural worldviews, identities, protocols and behavioural expectafions.
Implementing high quality infant and toddler pedagogy requires kaiako to acknowledge and be
responsive to the cultural identities of all chi®gly = Ay Of dzZRAy 3 an2NA | yR t |
toddlers??

The importance of language and culture and how this supports identities for Pacific children is a
key consideration. Curriculum that is culturally located and informed by Pacific values, knowledge
and practice is key to ensuring positive learning outcomes for childten.

5Ministry of Education, (20173.S 2 Kn NATAY 1S gKnNAR1A Ynpdl dz2NF y3IF YI y3In Y21 2Lz
6 Kaiako includes all teachers, educators and other adults,dimguparents in parented services, who have responsibility for the

care and education of children in an education and care setting.

7Gunn. A. (2018). DiscussionpaperS LJ2dz Yn G dzNI y 3l Y S Backgrduit gmper préphrgtIor thegegie 1 + | | 2 ©
oftheER@A 9@l fdzt A2y LYRAOFG2NAE F2NJ 9F NI & /KAfRK22R 9RdzOF A2y {
8 Education Review Office. (2018)} NX & f S| NY Ay 3 OdzNNR Odzf dzY Retrievikd fidr@d A YLI2Z NI F y i Iy
http://www.ero.govt.nz/assets/Uploads/ER@arlyLearningCurriculumWEB.pdf

9Rameka. L. (2018). O2YYSy G+ NE 2y 9whQa O2yOSLJidzf FNIYSH2N] F2NI NBOAS
Background paper prepared for the review of BB@ & 9 @+ f dzZ GA 2y LY RAOIFG2NAE TFT2NJ 9F NI & / KA
10Cooper, M. (2018). 2 YY Sy (il NB 2y 9whQa S@lfdzd GA2y AYyRAOFG2NE F2NJ SF NI e
Background paper prepared for the review of BB@ & 9 @ f dzt A2y LY RAOFG2NE TFT2NJ 9F NI & / KA
11Glasgow, A(2018)! O2YYSy Gl NBE FTNRBY | tFOAFTAO LISNELISOBackybhdgager t 2dz an
prepared for the review of thER@ & 9 @ f dzZ A2y LYRAOF(G2NR F2NJ 9FN¥Ie& /KAfRK22R 9
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1. He

1.1

/| KAt RNByQa f
developmentn playbased
contextsis supported
throughcaring
learningfocused
partnerships.

WhUr i ki

Mot uhake: The | earner and their

Leaders and kaiako collaboratively develop and maintain responsive,
reciprocal and respectful partnerships with:

9 children, parentsand K n y | dz
1 the wider community includingchools and external agencies to

improvel YR Sy Kl yOS OKAf RNByQa f§
Kaiako work in partnership witchildren, parents and Kn y' I dz (i 2
OKAf RNByQa RS@St2LAY3 20Kt 02V

connectednesin playbased contexts
Leaders and kaialeraffoldOK A f RNBy Qa ARSYGALGAS:

Transitions into, within and from the service support and resptnéeach
child, their parents anvK n y' | dz®

1.2

Children, parents and
gKnyldz O2y (N
curriculum that recognises
their languages, ideities
and cultures.

[ SF RSNA | y
gKnyl dz @A S
and identities.

LIdENYLJR & (SR 14 NJ&LJ
a0NF 0§S3IASa G2

1LHALT]2
Sga | 02dz
an2NAXA OKAf R NBv muitigle] authdatic yppaitunities to
O2y GNROGdziS (2 OdzNNA Odzf dzy RSaA3dy
knowing, being and doing.

YFEAF12 AYyUiSaNIaGS FyR NBFE SO0 GKS
children throughout the curriculum.
Leaders and kaiako seek ways to main@iK A f RNSy Qa 02yy

fluency in their home language/s and cultural identities.

Kaiako acknowledge, respect and responthimidentities, languageand
cultured 2F OKAf RNBY YR .GKSANJ LI NByYy

1.3

Children have equitable
opportunities to learn
through a responsive
curriculum consistent with
¢S 2KnNRA]1A®

Leaders and kaiako implement inclusive practices that enable all childre
participate fully in the curriculum alongside their peers.

Leaders ad kaiako:
1 ARSYGAFe YR NBY2@3S ol
participation and learning

NNA S NE

1 enable children to explore gendein ways that are an-
stereotypical and ope®nded
1 ensure that any planned early intervention is responsive to

OKAf R NFfigd@éedsh R S

/| KAt RNEB Y Qagniséd afid fosterd witdn@urriculum that
supports them to:
1 take increased responsibility for the wellbeing of themselves, oth
the group, and their immediate and wider environments

| earn
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1 discuss and negotiate right&irness and justice with adults

1 take responsibilityt f 2y 3 AGK 1Al {2 LI
address issues of sustainability and local/global citizenship as kg
(guardians) of the land arehvironments.

Kdako who work wth infants and toddlers:

1 ensure their approaches to care asalturallyresponsive

 dziAt A&aS Odzt GdzNF £t & NBf S@I y ifor L
examplearoha, communal caregiving, tuakatena relationships,
oriori and waiata

I maintain a calm, slow pace in whigbunger children have space
and time to lead their learning

1 I NB NFBaLRy a el andhon@iadiclie’ B signals.

Learning environment$or children
i are safeand wellresourced
1 are equitable, inclusive and affirming
1 encourage criticaltought, wondering and creativity
9 challengechildren to explore and become fully involved in a wide
variety of learning experiences.

Leaders and kaiakmmplement consistent routines thatositively promote
OKAf RNByQay

1 agency, independence anttcisionrmaking

I sense of security in being able to predict what will happen next.

1.4

¢ S NI 2anddikagghl i

Leaders and kaiako:
1 LINPYy2dzyOS an2NR g2NRa O2 NNB&I

an2NXA | NB @I range of strategies baseih relevant language learning theories
integral part of teaching  AYyGSaANIGS GS NB2 I-tf-Baytieachingy 3|
and learning practices.

15 Kaiako thoughtfully and intentionally:

| KAt RNBy Qa f
development is supported
throughculturally

responsive and intentional

pedagogy.

1 give priority to oral language and recognise oral language as an
integral part ofidentity development and learning across a range
domains

I use arange of strategies to encourage children to express and
explore their working theories, probleisolving and
experimentation

T YI1S tAyl1a FONRaa GAYSI LX I OS
experiences, ideas and interests

1 recognise and exten@ KA f RNBSy Qa dzy RSNE |y
literacy concepts in a variety of contexts including relevant cultur
considerations

1 provide opportunities for children to learn about the local and wig
community.
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Kaiako practice reflects the competencigs i ¢ n &k y 2 ¢ B LI 3

1.6

Assessment practices
SyKIyoOoS OKACt
and identity as successful
learners.

The valued learning outcomés ¢ S 2 KaneNde bakis for assessment fd
learning.

Assesment for learning practiceactively involve children and parents ang
¢ K n yahddnclude theiperspectives and aspirations.

Assessmenbuilds thecultural identity, sense of belonging aidéntity as a
learner of all childrerover time.

Effective assessment practice informs imienal planning, respasive
curriculum and pedagogy.

Leaders and#taiako gatheand analyse multiple sources of data about
OKAf RNByQa fSFNYyAy3a yR RS@St 2Ll
for teaching and learning

Leaders and kaiako ufie-for-purpose assessment in order to:
T YF1S OKAf RNBpeQa Sl NYyAy3
1 identify progress and continuity of learning over time
1 ARSYGAFTe OKAfRNByQa OF LI 0Af Al
needed

1 support successful transitions at each phase oRRNIB Y Q&
pathway

9 provide children with feedback that acknowledges tHearning,
recognises their efforts, challengasd success

1 evaluate how well the localcurriculum is helping tthem to
achievetheir LINA 2 NR G A Sa T2 AddB«Kthis RNBS y
information to adapt practice

' 3aSaayYSyid LINYOGAOS SyadaNBa AyT?2
learning reflects the cultural contexts in which they live and includes

culturally valued knowledges, skills, attitudes and behaviours

2 Ministry of Education (2011%. n G I debltur&® 02 YLISG Sy OASa T2 NJ W8lngok.SNB 2F an2NR

13 Ministry of Education (2018%. | LJ céltgral competencies framework for teachers of Pacific leariéedlington

f

St
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2. Whakangungu Ngaio: Collaborative professional learning builds knowledge and

capability

| KAt RNBYyQa SELISNASYOSaE INB AyF2NNX¥SR o0& NBf SOl
curriculum, pedagogy and assessmerte provision of high quality egrthildhood education is
dependent on kaiako having the professional knowledge and expertise to respond to diverse
cultures and contexts. At the heart of all professional learning is the responsibility kaiako have to
promote the valued learning encompassedt S 2 Kfor Ndlldieh.

Critical for ongoing professional knowledge development for kaiako is the understanding of which
or whose knowledge is being privilegth A T F SNBy 0S4 SEAdG-an8dN&xSSYy a
perceptions of rights to knowledge. Fornanpn 2 NA = | GG A GdzRSa (2 {(y26fS
KIS AYKSNBYyG NARIKGA G2 1y26ftSRISP® C2NJ an2NR
from ancestors, to béreated with respect?®

Our Code Our StandardSode of Professional Responsibility and Standards for the Teaching
Professioff sets out the expectations for professional and ethical practice. While the code and
standards apply to those who are qualifieddaregistered, all kaiako and leaders have a moral
imperative and social obligation to uphold the ethics of the profession.

S
S

A core function of leadership is building professional capability and collective capdtatiako

inquiry and collaboration is encoaged by leaders who promote, support and participate in

ongoing professional learning and development, so that all children can experience success as life
long learners?®

Effective professional learning involves leaders and kaiako collectively devedoming

demonstrating shared understandings of curriculum, pedagogy and practice. Teaching and
learning is multfaceted, dynamic and requires kaiako to draw on a range of knowledges including
curriculum, subject content knowledge and of children as learfers.

Access to professional learning opportunities enables leaders and kaiako to build knowledge and
expertise as members of a collaborative professional learning commifrtiggoing monitoring

and evaluation is critical to determining the impact of professidearning on improving kaiako

LINF OG§AOS yR LINRPY2GAY3I OKAfRNBYyQa fSENYyAy3a |y
learning in practice contributes to sustained improvememwer time.

M wWalker, R. (2008). The Philosophy of Te Whatu Pokeka: KaapagaNA | 8 4SaaYSyd | yR t S NYyAy3a SESE
Tau TuatahiNew Zealand Journal of Infant and Toddler Educdtibfi), 5-9

15Rameka, L. (2018). / 2YYSyYy (I NB 2y 9whQa O2yOSLJidzZat CNIYSg2N] F2NJ NEOA:
Background paper prepared for the review of the review of BR® & 9 Gl f dzZF A2y AYRAOF(i2NRAR F2NJ SI NI
16 Seehttps://educationcouncil.org.nz/sites/default/files/Our%20Code%200ur%20Standards%20web%20booklet%20FINAL .pdf
17Robinson, V., Hohepd]. & Lloyd, C. (2009%chool leadership and student outcomes: Identifying what works and ®bgt

Evidence Synthesis Iteratiafvellington: Ministry of Education.

18 Thornton, K. (2010). School leadership and student outcomes. The best evidence syitehatson: Relevance for early

childhood education and implications for leadership practie®irnal of Educational Leadership, Policy and Pra25de, 31-41.

19 KSNNAYyIG2yZ {® 6Hamyod 91 NI & OKAf RKehpractide hINEWKZBalRERrly Ydalsy 1 A Y 3
38(3), 316-:322. D@ 10.1080/09575146.2016.1259211.

2CThornton, K.& Cherrington, S. (2018). Professional learning communities in early childhood education: A vehicle for professional
growth. ProfessionaDevelopment in Educatiodoi.org/10.1080/19415257.2018.1529609
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2. Whakangungu Ngaio: Collaborative professional learning builds knowledge and

capability
 Processndicators | Examples of effective practice |
2.1 Leaders and kaiako:
| KAt RNBYy Qa 1 demonstratecultural competence and expertise to provideich,
supported by leaders responsive andhclusivecurriculumfor all children
andkaiakg and others | q demonstrate a commitment tpractices that promotét dzOO S a &
with culturally relevant children such as fostering tuakaseina relationships or groupings
knowledge and 9 tSENY Fo62dzi an2NA (GKS2NRSa | yR
expertise. culturally responsive curriculum
T FOly2¢6ftSR3IS an2NR Fa GFry3ralr gl
principles of Te Tiriti o Waitangi/Treaty of Waitangi mean for their
practice
1 value and cebrate Pacific and diverse groups of children and their
LI NByida FyR gKnyldz F2NJ 6K2 (KS{
2.2 Leaders andd&iako haveprofessionaknowledge, including subject and conter

Leaders and kaiako knowledgefi 2 NB &L} Yy R YSI y Anfe@dtdahdedquitie and
have the professional | build on theirexisting understandings, working theories and dispositions.
knowledge that enables
them to implementa | Leadersandkaiakb2 N] G2 3SGKSNJ 6A (K OK AdesRym
relevant, responsive an| implement and evaluata local curriculum informed by current theories of
rich curriculum for all | learning, teachingan®@ S @St 2 LIYSy i 'y R G KSANJ LN
children.
Leaders andaiako can explain how the S NI A O&i@iculuniis2cénbidtent
with the principles and strands ¢fS 2 Kn NA { A

Leaders and kaiakwan explain the rationale and process of reviewing and
designing their local curriculum which includes, for example, the history,
protocols and legends of the local area.

Leaders and kaiakdemonstrate an understanding tie purpose of
assessmenin relation to promoting holistic learning and development for all
children.

Practices demonstrate an understanding of the importance of care as integ
to the curriculum, particularly for infants and toddlers.

2.3 Leaders and kaiako:

| KAt RNByQa f take personal responsibility for theiwn professional learning
enhanced through 1 gather,analys¢ YR dzaS SOARSYOS 2F OKAHf
leaders and kaiako improve individual and collective practice

engaging irprofessionall  actively engage in critical reflection, problem solving and collaborativ
learning opportunities practice

that contribute to {  participate in ongoing investigation, exploration and evaluation of
ongoing and sustained teaching practice.
improvement.
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2.4

| KAt RNBYy Qa
enhanced through
leaders and kaiako
working as a
professional learning
community.

Leaders anddiako have access fofessional learning opportunities that:

f
f
f

Leaders and kaiakidentify and investigate aspects of their practice, set goa
and develop evidenebased solutions, asking themselves what works (pract
insight) and why (theory)

Leades and kaiako seek opportunities to share their professional knowledg
expertise and practice in their wider professionammunity.

integratetheory and practice

engag, and if necessgr challenge theibeliefs and practices
encourage them to individually and collectively take responsibility fq
their own professional learning and improvement

deepen their understanding of the curriculum and of pealgigal and
assessment practices

use @A RSy OS 2pfogrés& dndedtnitifgf toflective inquiry
into the effectivenesand impactof teachingpractice

develop professional knowledge and expertise using corgpgtific
approaches informed by research

provide multiple contexts imwhich to learn and apply new knowledge
anddiscusswith others
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3. NgU Aronga Whai Hu a: Evaluation for 1 mp

Evaluation, including inquiry, supports tdevelopment of new knowledge and understandings
about what works well and what makes the biggest difference to support valued learning
outcomes for all children. Effective internal evaluation is always driven by the motivation to
improve?!

Evaluation invales making a judgment about the quality, effectiveness and value of policies,
programmes and practices in terms of their contribution to desired outcomes. It is deeply
AYyFtdzZSYOSR o0& | aSNBAOSQa @I f dzSasx | ahildkeNt G A 2
FYR GKSANI £ SENYyAy3Id ¢KS LINPOS&daSa dzaSR ySSR
culturally appropriate evaluation activities are those that foster meaningful and honest
Sy3ar3asSyYSyili sAGK an2NR®

Evaluation is undertaken to assessawfs and is not working, and for whom, and then to decide
what changes are needed. Effective evaluation involves systematically asking good questions,
I3 GKSNAY3 SOARSYOSs GKSyYy YI1Ay3a aSyasS 2F (KS
g K 2 Y K éugtttiidshbfocess, evaluation highlights the implications for equitypadides a

basis for determining actions for improvement.

y a
G

Inquiry is an integral part of the evaluation process. It involves identifying an aspect of practice to
examine further, askig the right questions, and then seeking evidence and information to be able

to better understand the issues involved and respond effectively.

2 KSY AYGSNyYyrft S@rftdzr A2y A& R2yS ¢Stttz LINROSa
and goals and asciated planning. All those involved in the service work collaboratively to ensure

that the efforts that have gone into an evaluation lead to ongoing improveriént.

21 Education Review Office (201&)ffectiveinternal evaluation forimprovementRetrieved from:
https://www.ero.govt.nz/publications/effectiveénternalevaluationfor-improvement/

22Cousins, J.B., & Bourgeois, |. (2014). Cross case analysis and implications for research, theory, and practice.
In J.B. Cousins & |. Bourgeois (Eds.). Organisatiapacity to do and use evaluatidsiew Directions for

Evaluation4, 10X119.
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3. NgU Aronga

3.1

Coherent organisational
conditions enable
governance, managers,
leaders and kaiako to do
and use evaluation for
ongoing improvement and
innovation.

Wh a i Hu a: Evaluation for i

Evaluation, inquiry and knowledge building are embedded in the policieg
systems and processes and practices that collectively exporgshe
serviceplans for, and take action to realisets vision, values, goals and
LINA2NRGASE F2NJ OKAf RNByQa fSI NYA

Appropriate tools and methods are used to gather, store and retrieve a
range of valid and reliable data.

Those in governangenanagers, leaders and kaiako recognise the
importance of child, pareng K n y | dommyhi®/ vdize, and draw on thi
informationto understand priorities foimprovement.

Relational trust at every level supports collaboration and risk taking, ang
openness to change and improvement.

Sufficient resources are allocated to support change and improvement (
example, time, expertisestaffing).

Effective communication supports the sharing and dissemination of new|
knowledgewithin the service and in the wider education community

3.2

Capability and collective
capacity to do and use
evaluation, inquiry and
knowledge building
sustans improvement and
innovation.

Opportunities for professional learning, mentoring and coaching develoy
knowledge, skills and conéidce in evaluation and inquiry.

Relevant internal and/or external expertise is carefully selected and use
build capability and collective capacity in evaluation and inquiry.

Leaders, kaiako and those in governance or management roles are datd
literate. They:

1 pose focused questions

1 use relevant data

9 clarify purpose(s)

i1 recognig sound and unsound evidence

1 engagen thoughtful interpretation andevidenceinformed

conversations.

Research evidence about how to promote valued learning for all childre
used to generate solutions, make decisions and implement strategies.

Participation in evaluation, inquiry and knaslge building activities
contributes to changes in thinking and behaviour and builds inquiry habi
mind.

mpr ovement
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3.3

Engagement in deliberate,
systematic internal
evaluation processes and
reasoning promotes
equitable outcomes for all
children.

Governance, manageent, leaders and kaiako collaborate to:

f
f

Internal evaluation processes enable managers, leadeiakk, parents,
gKnyldz YR GKS 6ARSNI O2YYdzyAaie

f
f

E R

Purposefukengagenent with external evaluation is usex an opportunity
to review, validate and suppothe sel A O S Q & k 2 Ndaproyeinént
actions.

investigate and scrutinise practice through evaluative reasoning
posing well considered and relevant questions

gathera wide range of relevant and authentic dateoirer to
identify priorities and actions for improvemerdnd engage in
meaningful decision making

monitor implementation of improvement actions and evaluate thg
impact
generate timely information about progress towards goals and th
impact of actions taken.

how individual children and groups of children aregressingn
relation tothe valued outcome®f¢ S 2 Kn NRA | A

how improvement ations taken have impacted on outcomes and
what difference is being made

what needs to be changed and what further action needs to be
taken

the patterns and trends in outcomes over time

what makesthe most difference for children and in what contexts
the extent to which the impovements contribute to realisintpe
AaSNIDAOSQa @GAarzys @FftdsSasz aiN
learning.
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4. Kai hautl: Leaders foster coll aborati on

Effective leadership and teamwork positively impact on outcomes for chik¥gffective éaders
have a deep understanding of eadgildhood research and best practice about how young
children learn. They set clear direction; support and guide others; build effective learning
partnerships; and lead internal evaluatiéh

The Teaching Council has developed a Leadership Stifatagework that defines leadership as
follows:

Educational leadership is the practice of supporting others to make a positive difference to

OKAf RNBYQa YR @2dzy3 LIS2LX SQa tSINYyAy3Io LG Ay
enhance their leaning. It requires the capability to work effectively with colleagues and other

adults to support learning and to create new solutions and knowledge together. For those in
positional leadership roles it also involves building and sustaining thriving &aanigstitutions

that support ongoing professional learnifg.

The Education Leadership Capability Frame##drighlights the importance of leaders building
and sustaining high trust relationships and collective leadership and professional communities.

Another useful definition of leadership in the early childhood education context comes from the
Code of Ethics and Standards of Pradlieeeloped by the College of Early Childhood Educators in
Ontario, Canada. It states:

Leadership is the practice of engagimigh colleagues to draw on collective knowledge and
experiences to solve problems, create solutions and improve outcomes. Leadership involves taking
and encouraging collective responsibility, contributing to an inclusive and collaborative working
environmeat and creating, coordinating and directing change through vision, inspiration,
commitment and contribution (Code of Ethics and Standards of Practice,2017).

Leadership is essential to:

T SyFrO0ld (GKS aSNWAOSQa LKA 242 ktlktégk difeofidh NS I £ A &
establish relational trust for collaboration and ongoing improvement
LINPY20US OKAfRNBYyQa fSEFENYyAy3a yR Sldzadlot S
build and support professional practice

== =4 A 4

ensure the effective operation of a service promotes valued learning aridomes for
children.

23 Rodd, J. (2006).eadership in early childhoo@rd ed.) New South Wales: Allen and Unwin.

24 Education Review OfficBarly Mathematics: &uide for Improving Teaching and Learni2g16)

Continuity of Learning: Transitions from Early Childhood Services to $2045ls

Infants and Toddlers: Competent and confident communicators and exp(20d1s)

How do Leaders Support Improvemen®arcific Early Childhood Servi¢2815)

Partnership with Whénau Rori in Early Childhood Servi¢@912)

Literacy in Early Childhood Services: Teaching and Le§26iht)

25 See:Seehttps://educationcouncil.org.nz/sites/default/files/L eadership_Strateqy.pdf

26 See https://educationcouncil.org.nz/sites/default/files/L eadership_Capability Framework.pdf
27 Seehttps://www.college-ece.ca/en/Documents/Ractice_Guideline Professionalism_EN.pdf



https://educationcouncil.org.nz/sites/default/files/Leadership_Strategy.pdf
https://educationcouncil.org.nz/sites/default/files/Leadership_Capability_Framework.pdf
https://www.college-ece.ca/en/Documents/Practice_Guideline_Professionalism_EN.pdf
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Leadership is the exercise of influence, whether based on positional authority, personal
characteristics, or quality of ided%It is about influence with purpose, based on relationships and
empowerment, sharing a reciprocal procesglaupporting others to pursue changes that make a
LI2aAGADBS RAFFSNBY?OS (2 OKAfRNBYQad fSIFENYyAy3ao
The notion of leadership is a complex and developing dimension in early childhood education
theory and practicé® Many leadership discourses originate from imeéss models and hierarchical
structures of leadership. These have provided useful understandings of effective management and
administration. While there is the continuing notion that leadership within eariiglisbod is
under-theorised andunder-conceptualised, the research base is expanding.

Distributed leadership is the prevalent model of leadership in early childhood education.

Distributed leadership is about sharing a vision, collaboration, shifting the balance of power,
negotiating, mutuakngagement and ongoing learnifgSome servicesave approaches to

leadership relevant to the cultural values and philosophies of their context, including a

collaborative approach to leadershipWhile appointed leaders may have positional authority,
leadSNEKALI NRPfS& YR NBaALRYAAOATAGASE | NB 2LISy
children3® Therefore, this dimension interprets leadership in its broadest sense and is not limited

to those with formal leadership positions.

Pedagogical leadership ikay determinant of effective practice and what happens for childfen
Central to pedagogical leadership is the task of improving teaching and ledfiffgctive
pedagogical leaders know and use the strengths of the individual kaiako in their tearadiimgle
learning® Building a cohesive team with a shared understanding and a shared direction for the
service is an important focus.

28 Robinson, V., Hohepa, M. & Lloyd, C. (2086hool leadership and student outcomes: Identifying what works and ®hgt
Evidence Synthesis IteratidWellington: Ministry of Education.

29 Seehttps://educationcouncil.org.nz/sites/default/files/Leadership_Strategy.pdf

300rd, K., Mane, J., Smorti, S., Cailcaid, J., Robinson, L., ArmstreRgad, A., BrowsCooper, P., Medith, E, Rickard, D& Jalal,

J. (2013)Te Whakapakari Kaiahi' huatanga Ako Kéhungahunga: Developing Pedagogical Leadership in Early Childhood
Education Wellington: Te Tari Puna Ora O Aotearoa.

31Cooper. M. (2014)Everyday teacher leadership'réconceptualisation for early childhood education [onlinEjurnalof
EducationalLeadershipPolicyand Practice 29 (2), 8496.

32Thornton, K. (20184 review of ECE Evaluation Indicators: A leadership lBaakground paper prepared for the review of the

9 w hEvauation Indicators for Early Childhood Education Services.

33ClarkinPhillips, J. (2011pistributed leadership: Growing strong communities of practice in early childhood cedhtanal of
Educaional Leadership, Policy and Practice(2616.

34 Tamati, A HondFlavell, E., Korewha, HM@Kny |l dz 2F ¢S YI LI S® 6unnyod / SYyidNB 2F Lyys
Piripono. Wellington: Mistry of EducationAvailable fromhttp://www.educationcounts.govt.nzMatapo, J. & Leaupepe, M.

(2016). A duenarrative of Pasifika early childhood education: Reconceptualising leadership in the political and social landscape.
Journal of Educationéleadership, Policy and Practice,(B)1 55-62.

Matapo, J. (2017Navigating leadership in Pasifika early childhood education: Traversing the tides of ddariggou 6L),
PAGES??Available from: https://www.hekupu.ac.nz/article/navigatiendershippasifikaearly-childhoodeducationtraversing
tides-change

35Cooper. M. (2014)Everyday teacher leadership': A reconceptualisation for early childhood education [odtinajalof
EducationalLeadershipPolicyand Practice 29(2), 8496.

BClarkint KAf f ALAZ WO O0HnndpOd® 5A&3GNK O dzESNRChidBoodFSINERR26.1LIY dzi Af AT Ay3 S
37CarroltLind, J., Smorti, S., Ord, Robinson, L. (2016). Building pedagogical leadership knowledge in early childhood education.
Te Ro Maioha Early Childhood New ZealaAdistralasian Journal of Early Childhpéti (4)

380rd, K., Mane, J., Smorti, S., Cairaid, J., Robinson, L., ArmstreRgad, A., BrowsZooper, P., Meredith, ERickard, D.& Jalal,

J. (2013)Te WhakapakatKahnrahi' huatanga Ako Khungahunga: Developing Pedagogical Leadership in Early Childhood
Education Wellington: Te Tari Puna Ora O Aotearoa
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Leaders who use their pedagogical and subject expertise to guide curriculum implementation and
practice can promote improwaents in the quality of education and care children experietice.

Leaders who promote, support and participate in ongoing professional learning and development,
and encourage kaiakoquiry and collaboration, are better placed to provide leadership for
curriculum, so all children can experience sucéess.

Effective leadership plays a vital role in leading learning and is crucial to improving ¢fuality.
Ongoing professional learning addvelopment is essential to improving and growing culturally
and professionally relevant leadership that promotes collective responsibility for enhancing
practice in early childhood education.

39 Education Review Officenfants and Toddlers€ompetent and confident communicators and explof2@45) Priorities for

I KAt RNBY Qa [ St NYAY 3 (2019) Literackih Early CKiltilodl [S@nacBs: TedtNdg And Bed20iht) Quality in
early childhood servic2010)

40Thornton, K. (2010). School leadership and student outcomes. Thewidsnce synthesis iteration: Relevance for early
childhood education and implications for leadership practie®irnal of Educational Leadership, Pddiog Practice25(1), 31-41.
41 Education Review Office. (201Quality in early childhood servicgd.0. Retrieved fromwww.ero.govt.nz/


http://www.ero.govt.nz/
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4.Kai hautl:

L e aadlaboratiorf andsimgravement

4.1

Leaders collaboratively
develop and enact the
aSNBAOSQa
vision, goals and
priorities, recognising Te
Tiriti 0 Waitangi/ the
Treaty of Waitangi as

LJ

Leaders:

f R@20F0GS FT2NJ YR gA0GK OKAf RNB
the rights of all children to high quality and inclusive education ang
care

T actively seek the perspectives and culiueapertise of parentand
gKnyl dz ' YR Ay Of dzR $hilosdpisy AviSionAggals i
and prioritiesfor learning

1 ONBIGS 2LILRNIdzyAGASE F2NJ 6Kny

Relational trust enables
collaboration and
sustained improvement.

foundational. and respond to these
T FEf20F38 NBA2dZNDS phildsdphy JigiénRgoais2
and prioritiesi 2 LINPY2 (0 S OKa&MngNBy Qa Ol
4.2 Leaders:

9 establish and promote the organisational conditions that support
debate, negotiation, problem solving, and critical reflection on
practice

1 model and expect professional accountability and collective
responsibility for the wellbeing and learning of all children in the
service

1 engage in effective inteprofessional work with others who support
the health, wellbeing and learning of children ahdk S A NJ & K n

4.3

Leaders ensure access t
opportunities for
professional learning and
development that builds
capability.

Leaders ensure access to high quality professional learning and developr
opportunities that respond to identified needs.

Leades identify and develop internal expertise, with the support of externg
expertise as appropriate, to ensure that improvement goals are met.

Leadergnentor and coach kaiako to develop thataching and leadership
capability

Leaders and kaialkgeek and use evidence about the effectiveness of
professional learning processes in imgr@professional practice and
OKA f RUtiBryes a

4.4

Effective planning,
coordination and
evaluation of curriculum,
teaching and learning
promotes learning and
equitable outcomes for a
children.

Leaders:

f promote a shared understandi®y¥ G KS aSNIBAOSQ3
A2 t4 FYR LINA2NAGASAE F2N) OKAf

9 provide opportunities fokaiakoto build theirknowledge and
understanding o S 2 Kamd\Nd@hg ithmeans for curriculum,
teaching and learning in their service

9 drive ongoing inquiry into the responsiveness and effectiveness of
teaching practices

1 model effective practiceelated to planning, coordination and
evaluation of curriculum, teaching ancalaing

1 SOl tdz 6S GKS STFFSOUAQPSYySaa 27
practices in promoting learning drachieving equitable outcomes.
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4.5

Leaders develop,
implement and evaluate
the organisational
systems, processes and
practices thapromote
continuous improvement

[ SFRSNER SyadaNB® (KFdG LRtftAOASAE FyR

language and culture, wellbeing and learning

Leadesdevelop, implement and evaluagdficient and equitable
management processes.

Leaders implemerdandusesystems for evaluating the effectiveness of
actions taken to:

1
1
1

provide rich curriculum and intentional teaching
achieve equitable outcomes for all children

SyrotS Ftf OKAfRNBY |yR (GKS
early childhood education.

AN
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5. Te Whakaruruhau: Stewardship through effective governance and
management

A wide range of early childhood education services with diverse ownership and governance
structures have emerged in response to specific social and cultural contexts, parnt, yahddz
community values, educational aims and employment patterns. Thesedmdifferent
philosophies and operating models.

Specific legal responsibilities are associated with the governance and management of early
childhood services Thacensing Criteria for Early Childhood Education and Care S@Q0&and

the Education (Edy Childhood Services) Regulati@098' form the regulatory framework. The
governance and management role for early childhood services encompasses both accountability
and improvement functions.

Although evidence relating to the effectiveness of govew®within early childhood is limited,
recent studies within the school sector suggest that an improveroei@nted governance
(stewardship) role is most likely to promote enhanced learning outcothes.

An ongoing process of review and evaluation provides opportunities for governance and
YEYyEF3SYSyld G2 aONdHziAyAasS Ftt aLSoda 2F 2LISNI
NAIKGI GKAYI KSNBKE ¢KAA & ONHzITAYNY GKKA2E dEE NS yFRE0 dia
transparent sharing of information and ongoing evaluation of performance in relation to the vision
FYR 32Ffay aoKFId RAFTFSNBYOS gAatt GKAA YIS ¥F2
Governance members exercise agency in their idiawing on their networks and expertise to
strengthen service capacity and effectivenéss.

42 Seehttps://education.govt.nz/earlychildhood/licensineand-regulations/theregulatoryframeworkfor-ece/

43\Wylie. C. (2014Rethinking governance indicators for effective school reviagkground paper prepared for the review of the

9RdzOF GA2Yy wS@ASs hFTFAOSQa 9@l fdzZ GA2y LYRAOIFIG2NARA FT2NJ { OK22f w
“41 38y 08 A& RSTAYSR a4 WikKS SySNHeée tS@St 2F LINRI OGAGAGRSES RNAOD
p.6).
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5. Te Whakaruruhau: Stewardship through effective governance and management

/| KAt RNByQa f
development is supported
through responsive
partnershipswithin a
network ofrelationships
between sendes, agencies
and the wider community.

q

«

5.1 Those responsible for governance and management

The learning and wellbeing 1 enactthe principlesof Te Tiriti o0 Waitangihe Treatyof Waitangi

of children in the context of through partnerships, policies and practices

g K n yrélatonshipsare the 1 activelypursue and findvays to ensurequity and social justice

central factors in decision for all children and theig K n y I dz

making.  ensurethatparent YR GKnyl dz F & LA NI (A 2
influence and actively contribute ihe 3 S NIDA OS Qa k 2 N
vision, philosophy and associated goals and plans for their
OKAf RNByQa fSINYyAy3 FyR 4Stf

5.2 an2NR I NB | O1y2eft SR I TeRirit o Waitdngiha |

Treatyof Waitangiprinciples are valued, implemented and strengtheneq
through partnershig, policies and practices

Those responsible for goveance and management

9 facilitate collaborationbetween the servic®rganisationand
relevantagencies andommunity organisationto support
broader educational outcomes

9 supportinitiatives that contribute to positive social and

Community outcomes.

5.3

Outcomes for children and
0KSANI gKnyl dz
through effective systems,
processes and internal
evaluation.

Those responsible forogernance and management regularly monitor,
evaluate and report how wethe service/organisatiois meeting its
regulaory and professional requirementsr curriculum, health and
safety, premises human resourcg finance and administration.

Those responsible forogernance and management develop, monitor an
evaluatethe implementation of policies and procedures tosemethey:

9 are current, coherent, fit for purposand effectivelyguide practice

1 enactTe Tiriti of Waitangi/the Treaty of Waitangiinciplesand
acknowledg@a n 2 NA & GFy3rdl ¢KSydz

9 guide inclusive practice at all levels of the service

9 set out explicit expectations for kaiako to implemertiiaultural
curriculum

1 provide physically and emotionally safe environments for all
childrenand adults

9 are based on principles of advocacy, equity and social justice

1 reflect the rights of all childreto a quality, inclusive early

childhood education.

Those responsible for governance and managenadlotate resources in
transparent ways that clearly alighA § K G KS &aSNIDAOSQ
and goals for promoting valued learning outcongésawn fran Te

2 Kn MR A







